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1. Executive Summary 
 

1.1 Introduction 
 
This report looks at the issues that arise when considering the paths that students follow from secondary 
schooling through Further and Higher Education and eventually into employment, with regard to the provision 
and enhancement of their transferable or employability skills. By researching the stated aims and outcomes in 
a range of documentation, and identifying particular forms of delivery, as well as engaging with a variety of 
practitioners, students and staff, a series of conclusions has been arrived at that it is hoped will enable those 
involved with the process of education and employment, namely students, tutors, careers advisers and 
employers, to understand where certain aspects of underachievement in particular sectors of the media arts 
occur, and consequently draw up recommendations as to how to improve matters in practical ways. 
 
Employers in the creative media arts complain that many graduates are not ‘industry ready’. Higher Education 
staff say that a significant proportion of students, particularly those who have progressed through from 
National Diploma courses, do not possess the requisite critical and transferable skills needed for the 
successful completion of their degree courses. Tutors on Further Education courses feel there should be a 
better fit between progression from school to their courses and what Higher education and employers demand 
of their students. There is criticism too of the quality of focused advice about media arts provided by careers 
advisers in schools. 
 
Therefore research was focused on qualitative research data by means of reading relevant documentation in 
the form of reports, surveys and other published information, balanced by interviews with students, alumni, 
tutors, teachers as well as practitioners and employers. This report is not about statistical analysis, except 
where this is pertinent, but rather understanding and uncovering how particular theories and practices give 
rise to particular outcomes. Thus the implications of the Government policies of widening participation in 
Further and Higher Education need to be identified in terms of investigating issues relating to aspects of 
teaching and learning, indentifying relevant employability skills, and some fundamental issues regarding 
language, ‘cultural capital’ and digital literacy. 
 

1.2 Key Findings 
 

1.2a Transferable Skills 
 
Much of the research has been related to tracking how essential transferable skills are introduced and 
developed at all levels of media education, but it was also important to talk to students and staff to ascertain 
whether these skills are being indentified and made explicit or not. This project was not about defining what 
those essential transferable skills actually are, though as research showed everybody has different views of 
their particular importance and relevance. 
 
The list of top transferable skills for work in the media industry for this project was: 

1. Communication Skills 
2. Teamworking skills  
3. Interpersonal skills 
4. Negotiating skills 
5. Problem Solving and Creativity skills  
6. Project and Time management skills  
7. Information Technology skills 
8. Numeracy 
9. Research and critical/analytical skills 
10. Flexibility and adaptability 
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1.2b Codes of Language 
 
Some consideration was also given to the part Codes of Language may play in aspects of what may be 
considered as educational failure. These codes can be seen potentially as a theoretical explanation as to why 
some students will encounter difficulties in school and post-sixteen education, as well as in employment. 
Using Bernstein’s classification of codes of language, which basically describe language as being used in 
either restricted or elaborated codes or forms, the report goes on to show how this may be a factor in the 
underperformance of some students. Everyone has a variety restricted codes of language which they employ 
at different times with different groups or individuals who might be said to be ‘in the know’; meaning that the 
meaning is supported by an implicit context known to each of those who employ that particular restricted 
codes. As such, restricted codes are not especially effective for conveying new and abstract ideas. Elaborated 
codes, on the other hand, make their context explicit and can, in theory, be more widely understood by those 
not ‘in the know’. They are the means by which new and abstract ideas are conveyed. The lack of the facility 
to use these elaborated codes may go some way to explaining why some students, often from lower socio-
economic backgrounds, find difficulties with the more academic and analytical aspects of their education 
particularly at degree level. The implications of this are dealt with throughout the report. 
 
 

1.2c Digital Literacy 
 
Similarly the nature of the exponential growth of all things digital is looked at in the report when considering 
the central need for developing digital literacy in all media students. The growing rate of change has given rise 
to an urgent need to look at how learning is delivered and assessed, and particularly ensuring that students 
acquire acceptable levels of analytical and evaluative skills when confronted with the vast amount of images, 
opinions and information available online. New technologies are changing the ways that knowledge is gained 
and educational institutions are naturally involved in the process of harnessing and developing new platforms 
for learning, which in turn require new methods of assessment. Not all students have had equal access to 
computers and other forms of digital technology, so any developments need to take into account that with 
widening participation comes the requirement to ensure that all students have easy access to state of the art 
digital technology supported by practical support as new demands arise. Age and socio-economic background 
of students are factors that must be taken into account when planning any future development in this area. 
 

1.2d Creative Media businesses in Herefordshire 
Part of the context for this research was to investigate the size and nature of the media industries based in 
Herefordshire and the surrounding area. Some recent research conducted on behalf of the Herefordshire & 
Worcestershire Chamber of Commerce provided a certain amount of useful data highlighting the fact that 
media businesses are predominantly small scale or micro enterprises. There is clearly also a large sector that 
is essentially self-employed or freelance. When considering employers needs in this context it becomes 
apparent that many businesses either have difficulties in recruiting suitably trained and ‘industry ready’ 
graduates, or are not really in a position to ever be able to offer employment in the first place.  
 
 

1.2e Educational Stages and Sector Provision 
The most substantial part of this research report is devoted to investigating the current and future provision in 
the broad area of media arts from the new 14-19 Diploma, through the various routes into Further Education 
(FE) and on into the more specialised Foundation Diploma (FdA) and BA Degree courses. By looking at the 
course documentation, and by talking to both students and staff, an overall view of the way in which 
transferable skills are dealt with at each and every level could be discerned. The lessons to be learnt from this 
research are dealt with in the conclusions. 
 
 
 



��
�

1.2f Connexions – Careers Advice 
It was also useful to investigate the role the student careers advice service Connexions plays in supporting 
transferable skills in students up to the age of 19, and how this tied in with the new provision of careers advice 
for undergraduate students. Again the lessons drawn from this are dealt with in the conclusions. 
 
 

1.2g Herefordshire Employers and Self-employed in t he Creative Media Arts 
An important part of this research was to undertake a series of interviews with potential employers, and some 
who are freelance and self employed within the Creative Media Arts in the locality. These mainly addressing 
the questions of employability and appropriate transferable skills in each case, many of the comments were 
generally consistent in their opinions that graduates are often underprepared for the industry, particularly in 
what are essentially seen as employability skills such as teamworking, time management and negotiating 
abilities. Mostly, media businesses in the region are small scale and can only offer limited opportunities for 
employment, so graduates need to be prepared to be pro-active in their job searching and increasingly face 
the challenge of being self-employed within an already crowded field. Most employers saw relevant work 
experience as being one of the important deciding factors when considering job applicants, and Hereford 
College of Arts is having to address this issue; something which is problematic in a the particular rural nature 
of the county. The implications of these and other comments are dealt with in the following conclusions. 
 
 

1.2h Conclusions 
Given the government’s aim to widen participation whereby 50% of school leavers enter Higher Education, 
colleges have had to readjust both the nature and structure of their courses, particularly in the light of the 
rapidly changing employment market where employers demand a range of technical and transferable skills to 
suit 21st century business. While there is evidence that colleges have adapted to meet these new demands, 
notably in the newer Foundation degree courses, there are evidently aspects of degree courses which do not 
altogether satisfy employer’s current and future needs. There is evidence that, in particular, graduates who 
have followed the post-16 route through National Diploma courses may be at a disadvantage as a result of 
their programme of study being unable to sufficiently prepare them for study at Higher Education level, 
especially when allied to lower socio-economic backgrounds.  
 
In time the new 14-19 Diploma may successfully bring together many of the most positive aspects of creative 
education with transferable skills and entrepreneurship being made explicit, supported by periods of well 
structured work experience; but this is some way off as yet. 
 
Employers in Creative and Media arts see genuine work experience as important. The majority of small to 
micro businesses in Herefordshire, by the very nature of its rural environment, are not in a position to provide 
opportunities for work experience beyond a very limited scope. The local authority and the College are taking 
steps to remedy this where possible. There are opportunities to develop media courses that reflect this 
environment and attract particular students as a positive choice to come to Hereford. 
 
All courses need to become more aware of the transferable skills required for success in the 21st century and 
examine how best they can be appropriately delivered both implicitly and, where necessary, explicitly. If HE 
staff are concerned about the lack of critical abilities of incoming students, then action needs to be taken to 
attempt to remedy this perceived problem. Tutors may have to re-examine and make clearer what they are 
expressly looking for when interviewing students for admission to media courses. In particular the academic 
content of all degree courses must be made more evident the college website and prospectus. 
 
 
Much of the art work produced on FE courses appears to be heavily influenced by current popular media and 
though students may be technically competent they lack the critical and cultural framework to make the best of 
what HE courses have to offer. 
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The college is looking at ways of bridging the gap between FE and HE, but this is not a problem easily solved 
by just one college, but may require joint programmes with colleges that have progression agreements with 
HCA. Schools also need to be better informed about the requirements of both FE and HE media courses, 
including their academic content and the eventual employability skills needed to gain employment in the media 
industry alongside the important skills to successfully become self-employed or freelance. Overall potential 
graduates need a more realistic account of what lies ahead 
 

1.2i       Recommendations 
There are a number of recommendations made at the end of this report, though it is emphasised that there are 
no quick fixes. They are made in the light of the rapid change in media arts and the digital world in general, 
against a background of a rural environment. Briefly the main recommendations are: 
 

·  The provision of clearer information, advice and guidance to schools and colleges about the nature, 
content and career pathways of the media courses at HCA 
 

·  The further development of bridging units to enable FE students from lower socio-economic 
backgrounds to more successfully engage with the academic and transferable skills aspects of HE 
media courses. 

 
·  FE courses, and National Diploma courses in particular, need to examine how essential transferable 

skills are being delivered in the light of what will serve graduates best in the employment market. 
 

·  Similarly they also need to find ways of tackling the issues of limited ‘cultural capital’ and critical 
language skills. 

 
·  Work experience needs to be considered as very important at all levels and current plans to develop 

this need to engage with employers’ genuine needs and capacities to help on this problem. 
 

·  Media courses may, in the light of comments made by employers, benefit from considering developing 
the unique qualities that the county of Herefordshire can offer rather than competing directly with 
larger urban institutions, while at the same time providing a sound level of industry-standard skills. 

 
·  The college as a whole needs to address the problem of digital literacy and the way in which the 

exponentially growing volume of information is handled by staff and students. Web 2.0 will continue to 
impact on delivery and content and should be considered at every level, not just as an IT problem. 
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2. Introduction 
 

2.1 On being asked ‘What would you look for in a prospective graduate employee?’ two well established 
and successful local graphic design consultants replied, ‘We wouldn’t touch them with a barge pole! 
They haven’t got the understanding, they don’t know the business. As far as we are concerned they 
are unemployable.’ They were speaking in general terms of the quality of graduates emerging from 
the higher education courses in the UK. The rest of the hour’s meeting revolved around why they took 
this view and uncovering some of the things that would go towards making a graduate, in their eyes, 
potentially employable. If their views were expressed more bluntly than the way others interviewed for 
this report would have stated them, the general flavour was a common thread in many of the 
comments made by employers. In the annex – Creative & Media Sector Intelligence Summary - to the 
Learning & Skills Council’s West Midlands Strategic Analysis 2008 the same message is put in this 
way: 
A number of generic skills gaps and shortages have been identified in relation to the employability and 
recruitment of individuals at the start of their careers. Despite having a well trained workforce (up to 
90% possess a degree in some sub-sectors) finding the right people with the right mix of skills is 
proving problematic – with many new entrants lacking ‘industry readiness’ and without the right 
portfolio of qualifications, skills and aptitudes for the work environment.1 

 
2.2 In many ways this project highlights issues concerning the manner in which the various levels of the 

post-16 education process do not always mesh together. What media employers require may not 
always be addressed by HE media courses; what HE media courses expect of some of their new 
intake from some FE courses is not being provided, and schools have little idea of what the 
requirements are of the further and higher education courses, and eventual employment prospects, 
that their pupils are being channelled into. 

 
2.3 The project brief rather presupposes that there are creative industries within Herefordshire and 

surrounding areas that are ready and willing to employ fresh graduate talent if only the college can 
produce enough suitably experienced and fully rounded students. However the nature of rural 
Herefordshire, the predominance of micro-businesses, plus the recent recession leading to 
downsizing and a move towards freelance and self-employment, suggests that other needs, such as 
start-up and enterprise skills, have an important part to play and have to be met during the 
progression through the various levels. 

 
2.4 At each level it was found expectations of both students and staff were not always realistic. The 

complexity of the differing routes in FE lead to two very distinct cohorts of students arriving in HE 
media courses, with different sets of skills, attitudes and expectations. Over the last decade the 
government has promoted ‘widening participation’ as a core theme, which has led colleges to develop 
explicit routes targeting those who would traditionally not have considered entering Higher Education. 
At the same time the government has been at pains to state that standards at Higher Education level 
will be safeguarded. The extent to which HE courses have taken on board the needs of this non-
traditional cohort in their delivery will be touched on later. As will be shown, many of the desired 
transferable skills are not easily supported within an assessment system that characteristically 
focuses on individual achievement and the need to make explicit particular criteria that can be graded. 
For instance teamwork, delegating and negotiating skills are not easily subject to individual 
assessment. Those students who have come through the particular route of attending sixth form and 
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Foundation Diploma are more likely to have many of the required transferable skills and appropriate 
attitudes; they already possess the requisite cultural and linguistic capital to succeed. 

 
 

3. Background 
 

3.2 In October 2007 the Creative Industries were noted for growing faster than any other areas of the 
economy and increasing their contribution to UK  Gross Added Value (GVA)* The recent recession 
may well have significantly changed this, but the Creative Industries have been notable in the last 
decade for their resilience in the face of changing economic conditions. So against this background 
Hereford College of Arts (HCA) wants to plan the recruitment of students to meet the expected 
increasing need for appropriately skilled and qualified employees. Also, given the micro nature of 
many of the businesses in the sector, and the many freelance and self-employed who work within the 
area, consideration needs to be given to particular skills required for start-up and sustained enterprise 
within the Creative Industries.  

 
3.2 In order to do this there is a need to map the existing provision within HCA by considering the new 

Creative and Media Diploma for 14-19 year olds, Further Education (FE) and Higher Education (HE) 
provision in relation to the skills and attributes deemed necessary for students to be successful in 
progressing through these levels and eventually out into the workplace. These are often described as 
‘Transferable Skills and Attributes’. It is assumed that growth in student numbers can be achieved by 
reviewing the variety of vocationally orientated opportunities, and clarifying the opportunities for 
progression, together with the appropriate support to enable the increase. 

 
3.3 The views of employers are seen as increasingly important, reflected in the level of involvement on both 

the new 14-19 Diplomas and recently established Foundation Degrees, and the meeting of their needs 
by newly qualified graduates (and potential employees) becomes apparent. So it is essential to 
investigate what Creative Industry employers are looking for when seeking to engage new staff, and 
recently graduated students in particular. In response to this challenge, for instance, on its website 
promoting its Digital Media Centre, the University of Worcester writes: 
The demand for individuals with a combination of creative and technical skills is growing rapidly. The 
‘new media’ industry is looking for people with a combination of abilities in the technical and the artistic. 
How should a website be built to get the best from the technology but answer the users' needs? How is 
interactivity changing the way people work and play? How is digital video and animation affecting TV and 
the Internet? All of these issues can be explored through these new courses allowing you to develop 
both technical and practical skills using industry standard equipment. 

 
3.4 In its recent report, ’Stronger Together – Business and Universities in turbulent times’, the CBI states 

that the UK higher education sector, though world-class, faces urgent challenges which include ‘ the 
changing needs of business, intensifying international competition, and constrained public sector 
funding. Universities and government cannot deliver a world class service alone.’* Of the various 
proposals the one most significant to this study relates to the idea that businesses should ‘view working 
with universities as part of core innovation activity’. 

 
4. Project Objectives 
4.1 A number of objectives were set out at the beginning, though naturally as research progressed their 

importance and interpretation modified in the light of some of the findings. 
They can be summarised as follows: 

·  Undertake a mapping exercise of current FE and HE provision within Media Arts at HCA, together with 
the new Creative and Media Diploma, in relation to the potential transferable and practical skills that 
can be acquired through study at the various levels. 
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·  Survey employers in Creative Industries to determine their expectations of the transferable and 
practical skills that they expect from qualified students seeking employment, and identify any needs 
not currently being met in this area. 

·  Identify areas for curriculum development (particularly in relation to the new 14-19 Diploma). 
·  Make recommendations in respect of the need for additional tools and resources to help the transition 

from school into FE, from FE into HE, and through to subsequent employment. 
·  Provide useful material for Information, Advice and Guidance (IAG) for Careers Advisers about 

potential progression into and through FE and HE. 
 

5. Project Methodology 
5.1 Four basic approaches were set out to help achieve the above objectives but were inevitably modified 

and extended in the light of particular findings. Also this project was very much about qualitative 
results rather than undertaking surveys to produce quantitative facts and figures, so in particular it was 
found very useful to hold both staff and student forums at many course levels. 
 

5.1a Research was undertaken of the current FE and HE provision available through HCA to 
determine the ‘transferable skills’ that can be gained through study in these areas. This included the 
so-called ‘hard’ skills of time and project management to ‘soft skills’ such as negotiating and 
influencing. It was carried out through extensive desk research, student and staff focus groups, and 
one-to-one interviews. 

 
5.1b Some use was made of the new Employer Liaison Groups (both FE and HE) but more 

productive were the meetings with employers and freelance creatives in their places of work. 
 

5.1c Some engagement with HCA alumni was used, though not very practical as it turned out. It 
was  hoped some information might be gathered from students moving into employment. 

 
5.1d The creation of a final report on the above activities designed to inform and recommend 

further developments within HCA, and to share widely across the LLN network plus careers advisers. 
 

      6. Transferable Skills 
6.1 Although this project is not in itself about defining ‘Transferable Skills’, it is important to set out what 

are considered to be the range of skills and aptitudes, outside of the main technical and creative ones, 
that can be thought of as necessary to gain employment within the media industries (and as a broad 
definition of media industries it has been taken it to include everything from graphic, web and media 
design, illustration, photography, animation, plus film and video businesses). 

 
6.2 There is plenty of literature available relating to transferable skills in both industry and education, and 

it is safe to say there is no single definition, and of course, depending on the industry or course, some 
skills will be more central or explicit than others. 

 
6.3 The list is used for this study is something of a hybrid drawn from numerous sources2 Generally they 

are not subject specific and could be applied to the majority of career pathways: 
·  Communication Skills  - Oral, Written and Body Language skills come under this heading. 
·  Teamworking skills  
·  Interpersonal skills 
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·  Negotiating skills 
·  Problem Solving and Creativity skills (combined with initiative and proactivity) 
·  Project and Time management skills – including punctuality and meeting deadlines 
·  Information Technology skills 
·  Numeracy 
·  Research and critical/analytical skills 
·  Flexibility and adaptability 

 
6.4 Some see a division in transferable skills in terms of hard and soft skills, though the division seems a 

rather arbitrary one. Employers may look for a combination of the above skills, but will also wish to 
identify ‘attributes’ which are important, such as personality, integrity, honesty and loyalty, together 
with a willingness to learn and an understanding of the overall work ethic of a business. Generally 
these attributes are not things that can be taught in a formal sense, yet when combined with a good 
collection of transferable skills, give a newly graduated student a head start in the competitive world of 
job hunting. 

  
6.5 As will be shown, and the research tends to confirm this, communication skills come top of the list of 

transferable skills looked for by potential employers. In fact it comes out as the main skill looked for, 
over and above their creative and technical skills in many cases. The ability to communicate ideas to 
others effectively is seen as essential. The ability to write coherently and appropriately, with a good 
level of literacy remains high on the list of priorities. The ability to speak coherently and clearly, to 
handle ideas, concepts, allusions and understand the elaborated codes3 necessary for conveying 
information effectively are equally, if not more, important. The CBI calls for all graduates to have 
employability skills which should be explicitly developed alongside their academic qualifications and 
achievements – they see them as an integral part of HE.4 The CBI’s list of employability skills is 
broader than the more usual list of transferable skills and plainly structured to reflect the needs of 
industry in general. It puts Self-management at the top of the list, and includes readiness to accept 
responsibility, flexibility, resilience, self-starting, appropriate assertiveness, time management, 
readiness to improve their own performance based on feedback and reflective learning. 

 
6.1 As communication is a two-way process, the skill of listening is also essential; that is the ability to 

absorb oral information, to actively seek feedback to clarify understanding, and when necessary act 
upon instructions appropriately. It is part and parcel of multidisciplinary teamworking. 

 
6.2 As an example, one employer said he would to want feel that any new recruit to his company should 

be able to answer the telephone in a professional manner, answer general enquiries effectively, deal 
with clients in face to face meetings after a thorough briefing, and seek information by carefully 
thought through conversations. They would also need to be literate, dealing with day to day matters in 
emails and would need to be numerate at the level of costing work and time. The employer would 
want to have confidence in new staff members that they could effectively represent the business when 
necessary. 

 
6.3 Employers look for what might be best called personality traits, characteristics that are going make 

them effective employees and colleagues: well motivated and enthusiastic, hard working and reliable, 
loyal, sociable, a sense of humour, confident, punctual and with a grounding in common sense. 

 
6.4 In education the issue of transferable skills has been flagged up again and again, one result being the 

identification and teaching of core or key skills – that is to say mainly restricted to language and 
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numeracy skills. However the separation of these skills as discrete elements may only be having 
limited success in providing support and training of transferable skills, when what is needed, and 
asked for, by employers is evidently something more fully integrated with the principal subject of a 
course. Part of the discussion will therefore centre around how this may be achieved, and how far 
these elements are implicit or explicit within the overall structure of a student’s education. 

 
6.5 The nature of the delivery, development and support of transferable skills will be dealt with in more 

depth in this report both within each educational level and in the overall review of a student’s progress 
from school to employment. Before moving on however, one or two other issues can be usefully 
raised. Reading the extensive documentation provided by staff in the form of project briefs, course 
and module handbooks, as well as listening to staff and students talk in relation to their work and 
background, it has become clear that an understanding of how language is used is very important in 
this study.  

 
 
 
 

7. Language and Codes 
7.1 The connection between language and educational failure has been recognised for the last forty 

years5 in that children from culturally and linguistically deprived backgrounds will find the educational 
process a challenging one –they are quite often, quite literally ‘lost for words’. As students move from 
the world of secondary education into FE and HE levels, they will encounter new uses of language. As 
pupils become students they begin to specialise – from general education to arts education; from 
general arts education into specialist media based education and eventually into some form of 
employment. Along this route they will encounter new forms and structures of language that become 
more specialised. 

 
7.1 It becomes apparent that for some students this use of specialist language is a stumbling block. The 

various routes by which students travel through the system is examined later, but there is something 
of a division noticeable between those who go through sixth form and ‘A’ levels and on into 
Foundation Diploma and then into HE courses, and those who go from GCSE in schools into FE 
courses such as First Diploma or National Diploma courses before moving on into either Foundation 
or HE. It is noticeable, according to tutors on HE courses and during the student forums held for this 
study, that language skills vary considerably. The ability to convey information, conceptualise and 
analyse verbally appears to be less developed in those who come through the FE route. They also 
appear to have less ‘cultural capital’ - in other words their cultural frames of reference are more 
limited, drawing principally on forms of current popular culture. 

 
7.2 From the perspective of just looking at language it might be useful to refer to the ideas of the 

educational sociologist Basil Bernstein6 when he observed that language is essentially made up of 
‘codes’ which are either restricted or elaborated. As social mechanisms these codes operate all the 
time at different levels, and some people are clearly more adept at moving from one code to another 
as the moment requires.  

 
7.3 To briefly explain the construct: a restricted ‘code’ is context specific and an elaborated ‘code’ 

provides its own implicit context. A restricted or condensed code is not necessarily one that has a 
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restricted vocabulary (though this can sometimes be evident) but rather one that is economical and 
elliptical, conveying complex information in a few words. So much that is said is taken for granted and 
draws on a shared store of meanings. By its nature a restricted code of language works most 
efficiently within a restricted community; it is, for instance, the language of the home. 

 
7.4 By contrast an elaborated code spells everything out, giving information a supporting explicit context 

that allows those outside a restricted community to understand what is being said. Although the 
elaborated code may therefore seem to be able to be understood by all, this is not always the case, as 
sentence structures and an increased vocabulary exclude those used to principally operating within 
social groups that use only restricted codes. Elaborated language codes are the language of 
educational institutions. They are also the language of social mobility and students from middle socio-
economic backgrounds. 

 
 

7.5 The implications worth considering here are that, as colleges are concerned with the introduction of 
new ideas (that is ideas not ordinarily encountered within closed social discourse), and as institutions, 
colleges do not share many of the taken-for-granted ways of conveying meaning in restricted codes, 
then students need to be able to handle elaborated codes in order to succeed, particularly within 
higher education. Users of elaborated codes adopt a role and enter a relationship with other speakers: 
if a student cannot manage the role, they will not be capable of producing the appropriate speech. 

 
7.6 As communication skills are seen as paramount by employers and college tutors, students are 

regularly asked to give presentations and speak before their peers and, though familiar through 
contact with broadcast media using an elaborated code, they are often very uncomfortable or inept at 
using it themselves. 

 
7.7 The other implication is to some extent the reverse: that of staff using the restricted codes of their 

specialist world to which students do not belong. Media undergraduates may encounter the restricted 
codes of their specialism (be it photography, animation or web design), of IT, of Professional Practice, 
of Cultural Studies and Art History. As will be shown, this would seem to play a significant part in the 
disjuncture in the transition between FE and HE and the eventual workplace. 

 
8. Digital Literacy 
8.1 The impact of the use of computers and all things digital upon all media students cannot be 

underestimated. Colleges have endeavoured to keep abreast of ever more rapid developments across 
so many fields but some of the implications of this change have only slowly been investigated, 
particularly in the accessing of information digitally and its uses in Higher Education. Part of the 
research for this report has touched on this interesting problem and cannot be ignored in the context 
of some of the findings that have emerged. All the media courses make use of IT both in the main 
subject areas but also in the academic areas of cultural studies and professional practice. Students 
make extensive use in many cases of computers in the creation and manipulation of their graphics, 
film, animation, photography and illustration, using a range of professional level software. They also 
make extensive use of the Internet for research of both texts and images. For many it is their first 
recourse to research content; and herein often lies a problem which has been identified in ‘Higher 
Education in a Web 2.0 World’7 It has been noted that students lack the critical and analytical skills to 
exercise appropriate judgement when accessing, reading and downloading content from the millions 
of websites available. The sheer volume of information is so vast, and growing exponentially, that 
traditional methods of gaining, accessing and evaluating information no longer suffice. Currently there 
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are 36 billion enquiries on Google every month (up from 2.7 billion in 2006), so in the minute it takes 
to read this paragraph, some 833,333 enquiries will have been made worldwide.8 How and where was 
this information accessed before Google (BG)? New methods of the collective development of 
knowledge, that are more democratic and interactive, will probably become more common. 

 
8.1 Students arrive in FE and HE with considerable skills relating to the accessing and manipulation of 

digital information: it is a world they inhabit with apparent ease. It is a pervasive part of their own 
social lives – all students interviewed in forums had ready access to computers at the place where 
they lived and every one used at least one social networking programme such as Facebook or BeBo. 
The arrival of Web 2.0 technologies has also had an impact on the accessibility, creation and sharing 
of content across a range of platforms. New networking communities are giving rise to new 
democratic ways of sharing and contributing to knowledge. No longer is knowledge top-down, 
authoritative, paper-based (as found in books and journals), but interactive, open, visual/audio, time-
based multimedia where there is often no single author or creator (as in wikis and YouTube etc). If 
education is partly about gaining knowledge, then a major shift in how it is accessed is happening. As 
researchers and writers are discovering, this means that students have new expectations as to how 
content can be delivered and analysed, and as a consequence colleges are having to consider new 
methodologies and support structures, accommodate new ways of collective research and revise 
modes of assessment. Business too has to understand the implications of Web 2.0 for the way they 
do business and possibly in their relationship with their employees. 

 
8.2 Teaching staff are not necessarily at ease with the new technologies, and do not always adapted well 

to using new technology – witness some poor use of Powerpoint. Mostly it is driven bottom up by the 
professional interest and enthusiasm of individual members of staff. Increasingly colleges are making 
use of e-portfolio systems to facilitate learning, sharing, storage and assessment. They enable a 
student to interact with fellow students and staff within their own disciplines and across courses with 
shared interest groups, forums and blogging. A short trial of one system, Mahara, was run in HCA and 
is an ongoing consideration at the time of writing.9 With a new emphasis on self-reflective learning and 
personal development plans, some students may find difficulties in coping with these non-practical 
aspects of their course. Already some struggle to cope with essays, post-project analysis and the 
eventual dissertation, and whilst blogging may come easily to some, for others this new interactive 
digital world is only considered as part of their private social life, where text-speak is not exactly the 
vehicle for reflective and abstract writing. 

 
8.3 Students and staff alike use YouTube, Facebook, Wikipedia, Wikis, Google, My Space, Flickr, 

Delicious, Digo and Twitter as a means of viewing, sharing and interacting with others, and tagging 
has for some become a powerful tool whereby relevant or reliable information can be flagged up and 
shared. The digitally literate will know how to effectively use RSS (Really Simple Syndication) feeds 
so that they can be automatically notified of updates to online journals and academic websites and so 
on. They are used to new platforms of exchange. They are used to the notion that information is free 
and available 24/7. The students most likely to be digitally literate will have had regular access to 
computers from an early age, come from middle socio-economic backgrounds and possess wider 
‘linguistic and cultural capital’. In education the practicalities and outcomes of the ‘digital divide’ need 
careful consideration. 
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8.4 Yet students from lower socio-economic backgrounds may well have limited access to digital 
equipment and computers (particularly in their early years), and as their ‘cultural capital’ may be more 
limited and greatly influenced by mainstream popular culture, they may well not develop the skills of 
evaluation and critical appraisal necessary to manage their research and reflection using IT. If, most 
seriously, they lack confidence in the use of elaborated codes of language by which so much 
knowledge is gained and shared, then it is likely that once again these students are at a disadvantage 
when compared to students from middle socio-economic backgrounds. 

 
 

9. The Creative Media Sector in Herefordshire and i ts Environs 
9.1 The Herefordshire and Worcestershire Chamber of Commerce commissioned research into the size, 

characteristics and needs of digital media businesses operating in Herefordshire and the surrounding 
area. The resulting report was published in June 2009.10 This provides a certain amount of useful 
background information as to the diversity and nature of the so-called media industries operating 
locally, with film production, photography, interactive media and graphic design being the most 
common areas of activity of the 88 media companies and individuals that replied to the survey (nearly 
22% response rate from 407 initially contacted.) 

 
9.2 The survey makes it clear that the majority of businesses can be best described as micro businesses 

with less than a quarter employing more than five people. 71% of respondents in fact were either self-
employed or only employed up to two others within the company. Many employ freelancers to 
augment their core staff when necessary. Of those interviewed over 75% expected to expand over the 
next 2-3 years, despite the current economic recession, with 21% predicting significant growth over 
that time. 
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9.4 With just under half reporting turnover of less than £500,000 during 2008, and 25% turning over less 
than £20,000, it is clear that many businesses are very small and may operate on a part-time basis. 
Many could reasonably be described as digital cottage industries. Of the larger businesses many may 
be rather marginally engaged with the media arts as covered by this research report; for instance 
traditional publishers. One of the largest employers within the media in the county turns out to be the 
College of Arts itself. 

 
9.5 Of the companies surveyed some 9% had vacancies at the time, with nearly 90% saying they were 

having difficulties in filling these vacancies, citing applicants lacking necessary skills to undertake the 
role and lacking appropriate work experience. Generally there were low levels of applicants to choose 
from. 

 
9.6 The accompanying data base is rather incomplete and includes many businesses which clearly fall 

out of the media industries area of practice. 
 

9.7 Given the limited time frame of this research, it was important to make a careful selection of 
representative of Herefordshire employers and self employed within the media industries to be 
interviewed. The results of these conversations forms one of the last sections of this report but 
conclusions are drawn and recommendations made. 

 
9.8 According to the University of Worcester’s11 own research and feedback:   

‘….our Creative Digital Media graduates from last year to tell us where they have gone since graduating.  
This is what they told us:  
66% of our respondents are already in full-time employment, with another 17% in freelance practice, 

developing their own companies. A significant majority of the remainder are following postgraduate 
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courses or have chosen to extend projects from their independent study in their final year, prior to 
using this experience to develop a freelance practice.  

Here are just a few of the full-time occupations in which our graduates from last year are now employed:  
�  Designer for a manufacturer of posters and displays  
�  Graphic Designer in a design agency  
�  Videotape editor in broadcast television  
�  Freelance Graphic Designer, running their own business  
�  Project Manager for an architectural design company  
�  Creative Advisor for a utilities company  
�  Web and Publications Designer in a design consultancy’  

 
Hereford College of Arts is now developing procedures to monitor the destinations and employment 
success of its graduates. 

 
 

10. Educational Stages and Sector Provision 
10.1 Following this brief introduction, each level of education in the media arts is dealt with by 

means of looking at its nature and delivery, together with the views of those involved directly, namely 
staff and students. At each level there is some examination of the types of projects, aims and 
objectives, project briefs, the language employed and more particularly the placement and 
development of transferable skills within the overall scope of a course of delivery. The introduction of 
the new 14-19 Diploma provides a good opportunity to re-examine many of the assumptions relating 
to FE and HE in the light of the involvement of employers in the drafting of the new schemes of work 
that the Diploma puts in place, especially as research shows that when students eventually graduate 
and seek employment, employers find them ill equipped for the world of work. 

 
10.2 Although this research report concentrates on provision within Hereford College of Arts, there 

are other institutions within the region providing pathways into HE digital arts courses. North East 
Worcestershire College, Bromsgrove offers courses at BTEC HND level in Media (Moving Image) and 
Graphic Design with a good range of state of the art facilities. At FE level there are National Diploma 
courses in Media Production (Television and Film), and a Foundation Diploma course which annually 
feeds a number of students to the Hereford HE courses. The National Diploma course makes it 
explicit that the course is vocational and prepares students to enter the media industries including 
broadcasting and multi-media production. Practical competencies are developed in identified media 
areas. Full time attendance is 15 hours per week. 

 
10.3 Other colleges that offer similar pathways in the area are Evesham and Malvern Hills College, 

Kidderminster College and Worcester College of Technology A full list of all the media related FE and 
HE courses on offer in Herefordshire and Worcestershire is included in the appendix. Besides HCA, 
the other principal provider of HE media and digital courses in the area is the University of Worcester. 
Currently on offer are the following courses: 

·  Animation 
·  Creative Digital Media 
·  Digital Film Production 
·  Film Making (Performance and Production) (HND) 
·  Graphic Design and Multimedia 
·  Illustration 
·  Screenwriting 

Other courses that run alongside these courses include Film Studies, Media and Cultural Studies and 
Journalism. 
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11. 14-19 Diploma in Creative and Media 
11.1 The Introduction of the new diploma could have far reaching implications for the delivery of art 

and design courses. The extensive documentation and guidelines12 set out in some detail the aims 
and aspirations as being the thorough provision of experiential and applied learning to develop a 
range of skills within a broad context of the creative and media industries. It will not only deliver 
practical skills but allow students to apply them effectively as they progress beyond the traditional 
school system into FE and HE, and eventually into employment. 

 
11.2 Divided into three levels, the diploma is seen as a vehicle for providing broad diversity, 

encouraging cross-disciplinary applications of knowledge whilst resisting the early narrow over-
specialisation of GCSEs and A levels. The engagement of industry in the provision of both work-
related learning experiences and work placements is an important part of the framework of the 
Diplomas. Within the rural county of Herefordshire this is problematic where there are relatively few 
businesses of the scale suitable to make regular provision for the eventual number of pupils/students. 
The implications of the new regulations for the Criminal Records Bureau (CRB) are going to make 
work placements for the under 16s an added difficulty, but the local authority and the college are 
developing strategies to be put in place for successful delivery in 2010. 

 
11.3 At school level the resources needed to put the ideas of work-related learning and work 

placements are very restricted and I’m grateful to Kevin Lole13 of Whitecross School for providing 
insight into how the school is preparing for the provision of the Diploma in Creative and Media in the 
county, and how it will go about interpreting the requirements of this part of the Diploma. Certainly the 
interpretation will be broad and creative where the demonstration of business knowledge and practice 
is made explicit within the course. 

 
11.4 The Diploma takes the best from academic and vocational qualifications and it is applied in 

the context of what actually occurs in the real world of the creative and media industries. The structure 
is aimed to be flexible enough to add other qualifications both in and out of the Diploma. 

 
 
Level One – Foundation Diploma (A* - B) is the equivalent to 4-5 GCSEs (D-G) 
Level Two – Higher Diploma  (A* - B) is the equivalent to 5-6 GCSEs (A* - C) 
Level Three – Advanced Diploma  (A* - E) is the equivalent to 3.5 A levels (A* - E) 
 
 
 
 
 
 
 
 
 
 

11.5 Other options include a Progression Diploma  for those who wish to take a smaller part of the 
programme but combine it with another qualification. There will also be the option of the Extended 
Diploma  at level three which will be the equivalent of 4.5 A levels, which will allow for more in depth 
and independent study. 

 

���������������������������������������� �������������������
�� �


��
�������-� ����
���3�6�5�$��!�������
���"
��� ���
���������
��$$
���(�
�� �A
"���	��
���������������
(�!��
��#����E�������D�F  ����������
���"
������
����

	
"
��@�
 �
���������� ���
���"
�
�����
����5�$��!��
��3���
5
��"
�
��-��;����
��

������9����
�����: �

	
"
����� �
	�
��
 �5�$��!��
��
���"
������
����
;�������
5
��"
�
��-��)���
G�;����
��
���������3�� �

	
"
�����

 �
��������� ��
���"
�
�����
����5�$��!��
5
��"
�
��-��)���
�



�+�
�

11.6 Hereford College of Arts is concerned with the delivery of levels two and three post-16 
education, where the development of creative and analytical thinking skills is made explicit. It should 
provide a route into HE courses across the range of creative, design and media courses. 

 
11.7 Students will be able to choose from three main areas as their principal learning area: 
·  Art & Design – 2D & 3D Art, Graphics & Product Design, Fashion & Textiles, Photo Imaging 
·  Performing Arts  – Drama, Music 
·  Media – Film, TV, Radio & Audio, Interactive media, Computer games, Animation, Creative Writing, 

Advertising 
 

11.8 Functional skills such as English, Maths and IT are to be developed at levels one and two 
alongside the personal learning and thinking skills that students will need at HE level and in 
employment. 
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11.9 The paths that can be followed, by a student with an interest in following a career in the media 

arts, are most easily shown by the following diagram: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Key to diagram:    Progression to new level                              Move into employment 
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11.10 At the time of writing HCA will be able to deliver specifically in the areas of Performing Arts, 
Media Arts, and Art and Design and clearly the areas of Art & Design, Photography, Graphics, Film, 
Animation, Drama and Music are within the scope of the college to provide. Logistically specialist 
provision for some of these is provided at more than one site.  

 
11.11 The themes are delivered through project based work allowing students to plan and organise 

their own learning, and demonstrate some of the skills that HE looks for on degree courses. 
 

11.12 At each level there is to be provision for 10 days of work experience. Fortunately this does not 
have to be within the creative and media industries, presumably a decision taken on the basis that a 
wide range of experiences and skills can be enhanced by working in any kind of business. The local 
authority is developing strategies to deliver meaningful work placements within the county. 

 
11.13 In addition it is a requirement for students to study topics in more depth and add extra 

subjects in conjunction with the Diploma, such as GCSEs, A levels or other vocational qualifications. 
 

11.14 The structure is logistically complex whereby students from the consortium of schools14 are 
entitled to access the Creative and Media Diploma at one of the three schools offering the specialist 
disciplines they wish to follow. This would mean students having to travel across the county for two 
days of the week, and at levels two and three into the Art College. 

 
11.15 This research report is concerned with the new Advanced Diploma and the way in which it will 

deliver the transferable skills required by HE courses and employers. 
 
 
 

11.16 Advanced Diploma – total of 1080 Guided Learn ing Hours 
Principal Learning 540 Guided Learning Hours (GLH) 

50% at least must be applied learning 
Generic Learning Work experience (min of 10 days) 

Extended Project 120 GLH 
Person, Learning and Thinking Skills (PLTS) 60 GLH 

Additional  & Specialist Learning 360 GLH 
 
 
The Principal Learning core has content which is specific to Creative and Media and is delivered across four 
thematic areas: 

·  Thinking and Working Creatively 
·  Creativity in Context 
·  Processes and Practice 
·  Creative Business and Enterprise 

Every unit addresses all four of these themes, though the emphasis will vary from one unit to another. 
 

11.17 The theme that concerns this research is number four – Creative and Business Enterprise. A 
detailed explanation of the other three themes is to be found in the appendix. 

 
11.18 Theme four – Creative and Business Enterprise  – is designed to put their creative work 

into the context of creative and media production and equip them with a set of skills to support future 
sustainability as practitioners in the market place. This theme should allow students to develop the 
knowledge of the skills required to succeed in the Creative and Media industries. The idea is that 
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these skills are wholly transferable and will support progression into a broad range of subject areas or 
directly into employment outside the immediate field of learning. 

 
11.19 Looking at Edexcel’s guidance notes, there is a constant emphasis on the connection with the 

real world of work: For instance writing about the use of applied learning the specifications quote the 
‘The Diploma’ (Qualification and Curriculum Authority 2007): 

  
Acquiring and applying knowledge, skills and understanding through tasks set in sector contexts that may 
have many characteristics of real work, or are set within the workplace. 
Most importantly, the purpose of the task in which learners apply their knowledge, skills and understanding 
must be relevant to real work in the sector. 
 

11.20 Even though the experiential learning techniques provide the practical elements, the Diploma 
stresses the need for formative assessment with regular, structured review and feedback. This in turn 
is seen to enhance the planning process for future projects. This is an important opportunity to 
develop those communication skills that involve articulating abstract ideas and developing critical 
judgements of the students, and properly handled, supports their language skills within the peer 
group. 

 
11.21 The personal, learning and thinking skills (PLTS) clearly support the transferable skills 

deemed necessary for work and general learning. Six skills are identified: 
·  Independent enquiry 
·  Creative thinking 
·  Reflective learning 
·  Team working 
·  Self-management 
·  Effective participation 

Each unit will have elements of these skills embedded in the delivery with 60 GLH designated to enable 
learners to develop, plan and review the application of PLTS across the programme. With suitable 
assessment guidance, tutors should be able to discern strengths and weaknesses and guide students to 
concentrate their efforts in particular areas. 
 

11.22 Teamwork, as a regular feature, is something new at this level, and is to be welcomed as it 
regularly crops up as an employability skill favoured by employers in the media arts. The existing 
regimes of assessment generally look to assess the achievements of the individual for grading 
purposes and have distinct problems when faced with dealing with teamwork efforts. So some new 
approaches will need to be developed to give this sustainable validity. 

 
11.23 A careful and detailed look at the expected learning outcomes enables one to flag up where 

the development of transferable skills is made explicit.15 
 

11.24 For HCA to deliver levels 2 and 3 of the new Diploma, staff will need to develop new 
strategies to cope with making explicit the transferable skills, and develop methods to enhance and 
even explicitly teach them. Merely asking a student to be self-reflective or engage in a planning 
activity may not be enough, but in many cases students will need careful guidance. Facilitating regular 
teamwork requires new strategies to make the exercise a valid one, and that again requires particular 
skills from staff. The language of the documentation provided to students will need careful 
consideration. The sophistication and vocabulary of the instruction, learning outcomes and 
assessment criteria need to reflect the incremental growth in demands being made. A highly 
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successful outcome for a student reflect 3.5 A*s at A level and must be comparable with such grades 
in other academic A levels. 

 
12. Hereford College of Arts Further Education Cour ses 
12.1 The research looked at the nature of each of the courses, including some of the 

documentation, talked to staff either individually or in groups, and held small student group meetings. 
The Courses were: 

·  1st Diploma in Art and Design 
·  National Diploma in Art and Design years 1 & 2 
·  Foundation Diploma (both the old validated course ending summer 2009 and the newly validated 

course starting in September 2009) 
 

12.2 The student forums were all structured around the same questions or points for discussion, 
these were then followed with a brief cultural context survey, as it was thought this may help throw 
some light on aspects of digital literacy and cultural capital.16  

 
13. BTEC First Diploma in Art & Design (Level 2) 
13.1 Currently the college provides a route into art and design for those who, for one reason or 

another, leave school with few or no qualifications at the age of 16 or 17. Some are non achievers at 
school with few or no GCSEs, or at the very least low grades. Some are rejected applicants from the 
National Diploma (ND) course. Some have been bullied at school and suffer from low self esteem, 
some suffer from Asperger’s syndrome or severe dyslexia, whilst other have no recognised 
qualifications because they have been taught at home or have been schooled abroad. Generally, 
according to the course co-ordinator, they prefer to learn by doing, and in some senses might be 
thought of as ‘typical art students’. Many come from low economic backgrounds and single parent 
families. 

 
13.2 Students are selected by interview and portfolio. At the very least they must demonstrate 

some signs of creative talent. One aim of the course seems to be to provide a diagnostic year where 
students achieve better levels of confidence in their own personal and creative abilities. Approximately 
75% of students then progress onto ND or return to mainstream 6th Form College.  The rest either go 
into employment (almost certainly unrelated to art) or simply take time out. For some it is a major 
achievement to sustain eye contact during a conversation rather than looking at the floor. 

 
13.3 The written briefs display a level of sophistication which may be something of a surprise to 

some of the students. Briefs are also explained more informally in briefing sessions where students 
have the opportunity to ask questions. It is claimed there is a constant input in terms of cultural 
referencing, research and trips (which recently included visiting Herefordshire Arts week venues, 
Wolverhampton Museum and Art Gallery, Bilston Craft Centre and the Pitt Rivers Museum in Oxford). 

 
13.4 Research is emphasised throughout, with primary research using cameras (even their own 

mobile phone/cameras) loaded up on to profiles on college computers. They are introduced to and 
use a variety of digital and interactive media, receiving inductions in basic Photoshop and Photoready 
(animation) as well as covering general IT, file storage and manipulation and scanning along with 
digital photography. 

 
13.5 For this research a number of students were talked to as they approached the end of their 

year. Asked why they chose the course, several students made the point that they wanted to move on 
from school and expressed an interest in the technical aspects of what the course could provide, such 
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as photography or the teaching of drawing, which were not offered where they were at school 
(seemingly the ones without sixth form provision). They felt it to be more relaxed than school. 

 
13.6 Some students showed awareness of what employers may look for in the future, but mainly in 

regards to technical skills and had given little or no thought to the transferable skills needed. They 
were generally unaware of the fact that some of these skills were being developed in them during the 
course. They found it difficult to come up with many non-media skills without, eventually, some 
prompting, although most agreed a general boosting of confidence had taken place. Group tutorials 
were the closest they came to any teamworking activity.  

 
13.7 Specific careers advice was limited to one visit by the Connexions adviser who mainly talked 

about the value of qualifications and the general skills to be learnt as being beneficial, even if they did 
not follow any art related career in the future.  

 
13.8 All of the students in the forum had access to the internet and used it mainly for social 

networking and games play. All possessed mobile phones with cameras, which they used in a variety 
of ways including for researching for their projects in the college. Their cultural referencing was all 
heavily influenced by very recent popular, mainstream movies, TV programmes and magazines, with 
one exception of a student who had been home educated. Significantly only one could name a 
creative individual in their field of future practice/interest. 

 
14. National Diploma in Art & Design – including Me dia Arts (Level 3) 
14.1 The course is designed to support students in ultimately making an informed decision about 

the area of specialisation they wish to choose. It aims to develop skills and interests. It is the 
equivalent of 3 ‘A’ Levels and draws in students who do not wish to follow the academic course of 
staying on in the 6th form (where they may have the opportunity to study art at ‘A’ level for two years.) 
Currently it represents the largest single cohort of students in HCA with some 225 students in years 1 
and 2. Around 75% progress onto HE courses, though a small number (7 in 2009) enrol on the 
Foundation Diploma course, before presumably progressing onto HE. 

 
14.2 Initially projects are a week long, later doubling in length, before eventually ending in a longer 

major project. The briefs17 are delivered in a format that is generally consistent, repeating a set of 
tasks, which include writing out the essence of the brief in their own words as the first step, listing the 
tasks that are required to be repeated, and eventually writing an evaluation at the end.18 

 
14.3 There is a verbal introduction to the brief which allows for students to participate and ask 

questions.  A very basic form of mind mapping is used. This may be followed by an introductory 
presentation on a particular subject or a technical induction, which will be followed by research. 
Several tasks are identified which allow for students to research and explore technical, image or mark 
making aspects of the project, from which final work is developed. The process is rapid and does not 
allow for any in depth investigation before moving on to the next project. It gives students an insight 
into, for instance, digital photography and allows them to reach a certain level of competency. 

 
14.4 By the end of the second year the final major project makes particular demands which include 

gathering written research, having to develop and refine personal projects, an exercise in planning, 
and significantly making a presentation to others to be discussed in small groups where there is an 
expectation of constructive feedback and personal reflection. 
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14.5 Amongst the headings in the self evaluation form that accompanies projects there are 
questions such as: What would you say your strengths are? And what have been the most effective 
ways of learning for you in this project? 

 
14.6 Looking for evidence of the support of transferable skills is complex and, although they may 

not be explicit, may be implied as much by the assessment criteria as in particular tasks within a 
project. For instance, to gain a distinction in the project called ‘Contextual Influences in Art & Design’ a 
student must show that they are able to: 

1. Extract and analyse complex information independently gained from comprehensive research 
2. Express informed opinions and argued conclusions, using vocational language fluently. 

So students are given opportunities to manage projects against deadlines and self reflect on progress and 
outcomes. How well they do this will vary and it is not clear how these aspects are ‘taught’. Students are 
expected to use ‘the technical/industrial/historical language of (their) subject area as an effective way of 
communicating (their) ideas and understanding.’  

 
14.7 Although students are asked to write, there seems to be little guidance as to how to make the 

best use of these opportunities to use the language of art and be able to self-reflect on the outcomes 
of their efforts. The introduction researched for this project described the ‘what’ to do but not the ‘why’. 
Nothing was given any wider context at this point. The verbal explanations of the tasks used very 
straightforward language and student feedback was limited to the comments of only a very small 
number of the most vocal students. 

 
14.8 There are no longer any lectures by the cultural studies team – these are now provided by the 

course tutors, and visiting speakers. In the meeting with staff it was pointed out how difficult it is to 
introduce and interest students in art and cultural matters beyond the student’s immediate points of 
reference, drawn overwhelmingly from current popular culture. This is clearly evident in the results of 
much of the practical work to be seen in the end of year shows. The artist Grayson Perry flagged up 
one of the root causes of this perhaps when he said: 

 
“A lot of young people are somehow put off struggle and difficulty. Boredom thresholds are low 
because of the nature of entertainment, people are adrenalin addicted and I think that one of the big 
unspoken addictions in our society is adrenalin. We are addicted to drama, everything has to be 
exciting, black and white, there’s no middle ground; we’re all being pushed into this area where our 
attention span is that of a gnat. Difficulty, learning a skill that might take 10 years over 10,000 hours, is 
something that frightens to death, when in fact when you attain that, it is probably the happiest, most 
joyful thing you can do.”  
Grayson Perry19  
 

14.a Forum with ND level 2 media staff 
14.9 Staff teaching on the ND courses acknowledge there is a problem regarding communication 

skills, both oral and written, in relation to the differing requirements of HE courses. They feel 
somewhat handicapped by the Edexcel course requirements. They see the development of social 
skills and personal confidence as important; they will have to stand up and talk about their work and 
perform effectively in group discussions. However there is no teaching of communication skills as 
such, though written skills are supported by study skills, but they described it as ‘a difficult audience to 
capture’. There is an emphasis on technical inductions and the hands-on creation of assessable work 
(and this is probably what the majority of ND students expect – borne out by what was said in the 
student forums).  
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14.10 Approximately 50% of students do not have English at grade ‘C’ or above. There are plans to 
have introductions to conceptual thinking and hold discussions that are open-ended – a form of open 
dialogue in an effort to facilitate critical evaluation. There is a so-called academic unit at level 2 that 
includes two 1,000 word essays, and guidance notes in bullet pointed form are made available. 

 
14.11 The use of the bookmarking application ‘Delicious’ has been successfully introduced to 

engage peer support when involved in online research, something which would also be beneficial to 
be introduced to HE students. It was thought however that any attempt to use social networking sites 
such as ‘Facebook’ are doomed to failure as ND students do not see this as an appropriate space for 
learning, though informal support may be sought from peers for advice. Other research bears out this 
finding20 Students from this group, apparently, do not blog. 

 
14.12 Socio-economic background is from the lower end of the scale, so many may not have grown 

up with computers/laptops at home, or the general communication skills that may be established 
within middle and upper income groups. Many also come from single parent households. The higher 
achieving students will sometimes complain that too much time is devoted to supporting and dealing 
with the more disruptive students in the form of pastoral support. A noticeable number suffer from 
dyslexia to some degree. (Overall an average of 15% of ND students receive learning support, with a 
further 18% of the first year intake identified for investigation –October 2009.) 

 
14.13 Large cohorts appear to make it difficult to develop meaningful critical thinking in all but a few 

students, but this may be seen only as useful to those progressing onto HE courses. Many may wish 
to move away from Herefordshire for continued education or jobs. Some may be seeking a type of 
employment that may simply not be on offer in the county. Others may wish to stay on in the ‘safe’ 
environment of Hereford and area. There are questions as to why students should choose Hereford 
College of Arts for an HE media based course (not seen as based on the level of facilities on offer). 
HE staff may regard the level of tutorial support as more than adequate, but former ND students may 
feel the level of support as sparse – not used to being left to self manage, etc.  

 
14.14 A percentage of ND students probably have no real interest in the art and media skills as a 

means to progress into related employment. (and this is accepted by staff as the nature of FE today). 
Certainly many choose FE in preference to staying on in school or 6th form (which considering their 
academic abilities may not be an option anyway). 

 
14.15 One member of staff suggested that in his view to gain a good job, within the highly 

competitive graphic design industry for instance, students may now need an MA in addition to relevant 
work experience. Expectations of ND students may not reflect the reality of what is on offer at their 
level of attainment. Staff considered many of the students too young to focus on, and make decisions, 
about their career paths, or if they do, are informed by a very limited experience and lack of 
understanding of professional roles within media industries. It was suggested that a tutor from an HE 
media course comes in and talks about the expectations and requirements of BA and FdA courses, 
both from a technical point of view but also with regard to the transferrable skills expected. Information 
as to the level of academic content including aspects of critical thinking, self direction and the eventual 
necessary dissertation should be made explicit at interviews. It was also suggested that HE courses 
are more selective of students. 

 
14.16 Students are encouraged to go on Gap years where this is thought to be beneficial. Planned 

and structured gap years are seen a positive in their enhancement of such transferable skills as 
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teamwork and self-motivation. In the current economic climate however some students fear that with 
HE places harder to come by, they may lose out by going on a gap year. 

 
14.17 One tutor, in an extended interview identified the main aspect to be found lacking is critical 

thinking (linked with communication skills). Speculating on the reason for this he wondered if it was 
simply the age they are, or is this particularly a ‘Hereford’ thing?21 Students, he felt, make visual 
decisions without knowing why they have made them. He also cited very ‘shallow’ cultural referencing 
and admitted it was difficult to motivate students by means other than immediate popular cultural 
references (from the last 1-2 years). They have a hands-on, immediate need to satisfy the urge to 
create ‘artefacts’ using computers. There is a distinct gender gap with female students, though 
interested in graphic design, not being that interested in spending lots of time in front of a computer 
screen. It is pointed out to them that other forms of graphics skills are available in drawing, 
printmaking etc. 

 
14.18 The same tutor doubted as to whether they would engage with an e-Portfolio system (an 

electronic online repository of files, images, videos, CVs, blogs and cross platform forums with the 
capabilities of messaging and emailing tutors, fellow students and potential employers), as it would be 
seen as ‘Work/College’ and would not have that ‘cool’ element, although the platform is similar to 
social networks such as ‘Facebook’. One member of staff highlighted gender differences and noted 
that male students in particular were subject to intense peer group pressure, (especially in the lower 
achieving half of the cohort),  resulting in under-performing when it was considered ‘uncool’ to be 
studious, read and work hard. By contrast it was observed that female students were more likely to be 
organised and have clearer ambitions. This observation is probably borne out in any FE course where 
there is a balance of male and female students. 

 
14.b Student Forum with level one ND students 

14.19 Students said they had chosen to do the course with a view to improving technical skills in 
things like photography and drawing. They appreciated the differences between college and school, 
particularly the more relaxed atmosphere and greater freedom. They also appreciated the greater 
provision of equipment, computers and advanced software, and agreed that they were constantly 
pushed to experiment.  

 
14.20 Asked what non-media skills they thought they had learned or developed by the end of the 

first year, they found it difficult at first to separate out these from the technical ones citing extra skills in 
metalwork or drawing before moving on to things like people skills. They noted that they had been 
given more responsibility to manage their work load. They were all surprised by the amount of written 
work they had been asked to do, particularly when it came to writing down aspects of critical 
evaluation; evidently something that some of them had thought to escape by coming to HCA. All but 
one were already thinking of moving on to HE media courses, indeed some were already very 
focussed on particular career paths in fashion and sport photography. 

 
14.21 Asked what they thought employers look for in a job seeking graduate, they listed originality, 

dependability, positive character, confidence, time management, qualifications. No mention of 
communication skills as such. Only with some prompting did they come up with some of the ‘hard’ and 
‘soft’ skills they thought they would need to gain employment in the creative and media industries, 
such as the ability to pass on information, teamwork and IT skills. 

 
14.22 They were unaware that they had received any careers advice, although some had been to 

UCAS fairs in Newport and Worcester. In fact they had probably attended an introductory session 
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early on from the Connexions adviser who would have talked about the importance and value of 
qualifications and the transferable skills gained from their course. They did all agree that good advice 
was available from staff who they saw as very approachable. 

 
14.23 Perhaps not surprisingly all students owned digital cameras and had their own access to the 

internet which was their principal source of information about the world. All were members of at least 
one online social network, particularly ‘Facebook’, ‘MSN’ and ‘MySpace’. They made only very limited 
use of the college intranet, usually for tracking briefs. 

 
14.c Student Forum with Level 2 ND Media students 

14.24 On the whole the results of meeting with level two ND media students were very similar to 
those encountered with level one students, though inevitably they were more focussed on their future 
plans having had to make choices by way of applications to HE courses. 

 
14.25 Again they emphasised technical skills above all the others learnt on the course and seemed 

unaware of the written demands of HE courses. Some seemed rather ill informed as to the nature of 
the professional areas they wished to enter, or at least their expectations and knowledge of the 
opportunities open to them at the end of their HE study was somewhat unrealistic. Whilst some were 
articulate and had mapped out in their mind the future educational and career path, others found it 
difficult to articulate their plans and remained unsure of their future developments: they had opted to 
take a year out after ND with no firm plans other than some vague notion of wanting to be, for 
instance, a high street photographer. 

 
14.26 Once again they had trouble distinguishing the transferable skills they had developed over the 

two years, though most agreed that they felt far more personally confident at the end of the course. 
Throughout the course students are expected to write up an evaluation of each project, which are 
periodically discussed with tutors during assessments, and students are asked to talk about their work 
and pass constructive comments on the work of others. If a student struggles to find the right 
vocabulary it was admitted that staff will lower expectations ‘to meet them at their level’ in order to 
achieve some point of discussion. It would then be a matter of slowly increasing the vocabulary of 
discussion and analysis. Indeed a small vocabulary of new terminology is highlighted on each project 
brief. 

 
14.27 All had access to the Internet, all had mobile phones and cameras; and again all belonged to 

at least one online social networking site. There was no doubt that they felt they would turn to their 
computers to access information as a first recourse. Some did admit they enjoyed reading fiction. 
Once again the ‘cultural capital’ seemed restricted though they could all name some individual 
working within their field of creative practice, such as photographer David Bailey, etc. 

 
14.28 The University of Manchester was concerned that there were talented, post 16 students, 

brought up in areas of the city within lower than average income families, who were underperforming 
in state schools,  who could be supported through a programme of workshops designed to develop 
skills in preparation for Higher Education study and life.22 The workshops in the Manchester Access 
Programme (MAP) cover themes such as time management, academic writing, research skills and 
presentation skills delivered over a period of two years. Perhaps HCA should consider offering a 
programme of support along similar lines for talented students in the county where there is no family 
history of going into Higher Education. With hindsight a programme of academic support and 
enhancement should be part of the structure for any ND students applying to HE courses (whether 
HCA or not). 
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15. Hereford Sixth Form College 
15.1 Before moving on to look at the Foundation Diploma course it would be useful to have a brief 

look at some aspects of the art ‘A’ levels at Hereford’s Sixth Form College. As one of the most 
successful institutions of its type, it is not surprising that the art department has a good track record 
when it comes to exam passes and grades. A significant number of students come to HCA onto the 
Foundation Diploma course – 44 accepted places in the current year out of the enrolled figure of 94. A 
number also go on to various ND courses including Art & Design, Performing Arts and Music, though 
these students may only have completed their AS level before transferring to HCA. 

 
15.2 Researching the course with the two staff members helped gain insight into the ethos and 

outlook of the course. Asked what they saw their role was and what they hoped the outcome would be 
for a student studying 2 years of A level art, they said that there were two basic objectives: one was to 
develop their roles as ‘consumers’, and the other was as ‘practitioners’. 

 
15.3 As consumers they thought that the development of critical judgements and analysis was part 

of the process of appreciating art as a lifelong learning process, so they would go on enjoying and 
‘consuming’ art as part of their daily lives. As practitioners they had the opportunity to go on to 
develop their creative abilities by practical means, either by following a further course of education or 
by enjoying the act of creating work in their own time for the rest of their lives. 

 
15.4 They saw these years as the culmination of an artistic education that started in primary 

school. 
 

15.5 The course has something like 20 feeder schools providing students of mixed abilities and 
aptitudes, with varying methodologies. Given the pressure at AS level, the course is tightly structured 
and rather prescriptive, and admittedly apt to say ‘this is how something is going to be done’. They 
admit there are alternative ways but there is not the time to accommodate all the varying 
methodologies from all the feeder schools. There is a noticeable absence of drawing skills from some 
schools. It is not a requirement that they have completed a GCSE in art to be enrolled on the course, 
though it is hoped they demonstrate some aptitude in some form. 

 
15.6 The emphasis is on a broad range of skills and ways of getting started. It is therefore 

prescriptive of necessity. They also used the word ‘formula’ in connection with what they provide – 
that is to say they give a ‘formula’ for how to tackle a particular technique or line of enquiry. The first 
year is very much about acquiring a set of skills, and year two is about applying them. It was said that 
no-one should ever feel lost in the first year because of the supporting methodologies. 

 
15.7 Year two increases the amount of freedom to develop a personal voice and increase the 

element of critical analysis. A conscious effort is made to develop the language involved in critical 
analysis. For instance they are currently using Robert Hughes’ video of ‘New Shock of the New’, to 
facilitate developing judgements in a move from subjective to objective. This includes understanding 
not only ‘the good and the bad’ but also the ‘why?’ They believe this helps them develop a model for 
research and referencing about the how things are done; also it helps develop ways in which they can 
investigate why things were done the way they are, but no formal model is given. 

 
15.8 In a discussion about the importance of language, they recognised the issues of ‘codes’ of 

language and the role they may play. They suggested that those who read as a regular activity go 
further, a lot quicker. Often students don’t make the connections with the skills learnt in one subject 
with those learnt in another – transferable skills are not recognised even when they possess them. 
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Time is an issue, with constant pressure of course work and exams, as this does not allow more time 
for personal development. 

 
15.9 Art is seen as expanding their horizons, a democratic process when art is made accessible to 

all. A new A2 course in art – graphics and illustration has been introduced which may provide a useful 
group of students interested in media subjects offered by HCA. It is not unusual for students to leave 
the Sixth Form College with 4 or 5 ‘A’ levels with good grades. Staff at HCA are often critical of the 
course run at the College, particularly in the outcomes of the first, rather prescriptive year, but there is 
no doubt that, as a result of the course, students are more articulate, open to constructive criticism, 
have a positive work ethic, and possess a wide range of desirable transferable skills. They are likely to 
possess a wider ‘cultural capital’ evident in their written research and cultural referencing. 

 
15.10 The Film Studies ‘A’ level course, though mainly theoretical, does include some practical 

work, and students may combine it with Art, English and the ever popular Psychology course. Making 
comparisons with ND Art & Design, it is not difficult to see why the students from the Sixth Form 
College are going to possess a wider range of transferable skills as a result of the nature of their 
courses. In the current system they are the students most likely to succeed at HE level and beyond. 

 
16. Foundation Diploma 
16.1 The well established Foundation course, something unique to art education, is a diagnostic 

course allowing students to make an informed choice about the particular discipline they wish to follow 
at HE level. It is an intensive year that requires students to be open to new ideas and creative but with 
a high degree of self-management. The current course is a new one validated by the University of the 
Arts, London, with new documentation and project briefs, so it is less useful here to look back on what 
the content of the previous course has been than to briefly look at what the new one is intended to 
deliver. However it was instructive to hold a forum with a selection of Foundation students in their final 
week from the old course to help gauge once more how they viewed their future and the nature of the 
skills that they thought they had gained or improved upon. 

 
16.2 First on the list of aims of the new course is: 

 To enable you to have a critical and contextual awareness of different perspectives and approaches 
within art and design subjects of study or work. 
Students are asked to ‘research, analyse and evaluate relevant information and ideas’, and to ‘solve complex 
problems through’…..’theoretical’…’understanding’. They are asked to perform activities such as to ‘critically 
review the effectiveness and appropriateness of methods actions and results’, as well as having responsibility 
for ‘research, planning’ and ‘time management’. 
 

16.3 The transferable skills discussed earlier are evidently being made explicit in much of the 
documentation with phrases like ‘use evaluative and reflective skills in order to take responsibility for 
(their) own learning development and decision-making’, and ‘effectively present yourself and your 
work to appropriate audiences’. There is frequent emphasis on self management, small peer group 
discussions and seminars, together with time set aside for introductions and discussions of the wider 
context of the ‘Art World’ where students may well initiate opportunities with tutors acting in the role of 
facilitator. There is also an explanation of why written work is required: 

‘This is to enable you to research and thoroughly understand other practitioner’s work in reference to your 
own. Universities also like to read written work in interview portfolios to gauge your writing skills in readiness 
for degree study.’ 
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16.4 Students are encouraged to use their own initiative in regards to finding out about and visiting 
prospective higher education courses supported by tutorial advice. The course has a long track record 
of success when it comes to its students gaining places on quality higher education courses.23 

 
16.5 The new sets of learning outcomes and assessment criteria generally manage to make some 

of the looked-for transferable skills more explicit than in the previous validated course with an 
emphasis on reflective evaluation of both work and progress. Criteria such as ‘Effectively prepare and 
present themselves and their own work’, and ‘Reflect on their own communication skills’ give 
opportunities for staff to devise ways in which the learning outcomes can be effectively supported with 
weekly evaluations and tutorial support. 

 
16.6 Other opportunities for developing transferable skills in areas such as teamwork, negotiating 

and delegating remain few and far between because of the pressure on producing individual results 
and portfolios by very early in the second term. Application to most degree level art and design 
courses via UCAS is now brought forward by two months to January 15th in 2010. It is obvious, when 
talking to students on Foundation that they have already have something of a head start over many 
ND students, having already completed ‘A’ level courses at various 6th forms within the locality, where, 
in many cases, the nature of study with supporting written and oral communication skills will have 
been made explicit. 

 
16.7 In the new course the cultural studies element is mainly handled by the course staff with only 

four lectures being given by the college’s cultural studies staff. 
 

16.8 By enrolling on the Foundation course many students will have potentially committed 
themselves to at least a further two and most likely three years of study at HE level. This will generally 
mean that there is parental support and encouragement to follow this course, even if they have not 
taken this path themselves. Already their ‘cultural and linguistic capital’ is working in their favour. This 
is in contrast noted to the pressure some ND students have from parents to complete their studies 
and get out in the world and earn a living. 

  
16.a Forum with Foundation Students 

16.9 Most of the students had been through a course of 6th form study (though a couple had come 
through the ND route including one from Performing arts), and they recognized that the course was an 
important diagnostic stage before applying to University. They all hoped it would give them new, 
though unspecified skills, making them ‘more professional’. 

 
16.10 When pressed to identify the non-practical or transferable skills, they noted they had learned 

organisational and time management skills. They appreciated the value of the small group discussions 
and one to one tutorials, but generally were unaware or could not identify the explicit teaching of 
transferable skills, with a low uptake on any optional additional teaching which had been offered. All 
but one had made firm choices and gained places for a variety of HE courses. One had chosen a gap 
year and another was saving that experience till after completing a degree. At this stage they were 
mostly undecided as to what path they would eventually follow as graduates 

 
16.11 When asked what they thought employers look for in a recent graduate job seeker, the 

students listed dedication, experience (in some specialist activity), technical knowledge, time keeping 
abilities, enthusiasm, imagination, intuition, a sense of humour, people skills, tenacity and lastly a 
qualification/degree. 
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16.12 The kinds of skills or attributes they recognised as valuable to employers, but did not yet 

possess, were experience and self confidence. Of those in the forum the majority were articulate and 
displayed an acceptable degree of self-confidence, given their particular stage in life. Questions about 
their ‘cultural capital’ were revealing, for while still referring to mainstream popular culture and more 
obscure films, their individual references went well beyond those of ND students, displaying 
knowledgeable awareness of quality magazines in their chosen field. They were all able to name 
significant recent practitioners in their chosen field of study. Once again, all had profiles on ‘Facebook’ 
and used the Internet as a major source of information and for social networking, though several 
regularly read newspapers, and made frequent use of the college library. None of the students could 
recall any careers input apart from individual advice from tutors, as well as completing a brief course 
in key skills. 

 
17. Connexions 
17.1 HCA has links to the careers advisory service ‘Connexions’24 whereby an adviser pays weekly 

visits for drop in sessions with FE students and gives a small number of inductions early on in the 
academic year. 

 
17.2 A meeting was arranged with the current adviser to discuss their input and note the issues 

raised from their perspective in relation to the transferable skills being encouraged by the college 
within the FE courses – and some of the consequences arising from this input. 

 
17.3 The adviser’s role was discussed in general within the services offered: 

1. Targeted service which deals with problematic, issue based students (13-19) maybe described as 
interventionist. 
  2. Universal service for all students 13-19, plus up to 25 with disabilities. This is seen as non 
interventionist advice (Information Advice and Guidance - IAG). They use programmes like ‘Adult Directions’ 
to help students find job roles. 
 

17.4 Using the format of GROW (Goals, Reality, Opportunities, and Way forward) to analyse 
student needs, it was considered best if there were two sessions with individuals. The adviser 
regarded ‘Connexions’ as having somewhat drifted away from core careers guidance, towards dealing 
with social problems etc. The outcome seems to be mainly offering advice for those students who 
wish to leave the educational system and seek employment; or at least the benefits of gaining 
qualifications are pointed out. 

 
17.5 The Drop in service allows about 30 minutes for an initial meeting, then a student may be 

referred to more specialist help. Up to one day a week is dedicated to working with HCA students. 
Students self refer themselves or staff refer them after consultation, though nothing is compulsory. 
There is an induction at the start of the academic year to mainly describe the service but also to flag 
up how important qualifications are, and the ways in which students can enter the labour market at 
various points. 

 
17.6 The adviser considered school careers advice inadequate (not specialist enough) needing 

better information regarding the art college courses, levels of award etc. Information regarding FE 
courses and progression routes is likely to come from directing students to websites and available 
literature. Currently there has been little or no connection with the HE careers advice service. Help is 
fairly limited when it comes to assisting students to decide how to make choices for HE courses.  
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There is a need to investigate how they are informed about how to weigh up their reasons for making 
choices (related to possible future career plans). The adviser attends the regular student support 
services meetings in the college. 

 
·  It was suggested that there is input from the HE Careers advisor during the second year of ND, 

informing them of routes and outcomes, qualifications and requirements (transferrable skills), and 
there was support for the idea of attending presentation evenings for parents and students on ND and 
Foundation courses. 

·  There should be regular contact informing the Connexions team as to what HCA is developing within 
the college. 

·  Ensure the new licensed version of Pathfinder HE + is loaded on all student computer, and inform, 
even induct FE staff into its use. 

 
 

18.  Hereford College of Arts Higher Education Medi a courses 
18.1 The college has rapidly increased its Media provision at HE level with the introduction of both 

Foundation Degrees and new BA (Hons) degree courses. They are now all validated by the University 
of Gloucestershire. Using a modular structure it is easy to gain an overview of how these courses 
function in general, though there are distinct differences at individual subject specialism level as to 
how some of the modules are delivered. All the courses are now housed in a dedicated Media Centre 
with specialist IT, photographic and animation facilities and equipment. 

 
18.2 The full three year (or six year part-time) BA (Hons) media courses are: 
·  Animation 
·  Film & Screen Media Design 
·  Graphic & Media Design 
·  Illustration 
·  Photography 

The two year (or four year part-time) Foundation Degree media courses are: 
·  Animation 
·  Commercial Photography 
·  Film and Video 
·  Graphic Design 

Top-up degrees are also available in all the Degree level subjects for students who have successfully 
completed HND or Foundation Degree courses in a relevant subject to convert their existing qualification into 
a full BA (Hons) qualification. This can be completed full time in one year or two years part-time. There is no 
differentiation between BA (Hons) and FdA staffing and first year delivery is common to both. All academic 
staff are professional practitioners in their field of delivery, and this is seen as an important component in the 
structure. 
 

18.3 At present the college does not offer HE courses in other media areas such as games design, 
television and radio production, and journalism. There are now no HE courses in music or performing 
arts though these are available at FE level. 

 
18.4 Cultural Studies delivery covers generic and specialist issues that relate to media arts and 

involves a range of academic staff as well as a specific media arts cultural studies lecturer. Most of 
the courses have a professional practice element in many of the modules as well as a specific module 
within the second year discourse for all the courses except Film and Video. 

 
18.5 The overwhelming majority of students successfully completing their FdA course go on to do 

the BA (Hons) top-up year. Having completed a degree course is seen by students as important in the 
furtherance of their career. Whilst employers also view the possession of a good degree as important 
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they also look for other things in a potential employee including evidence of the transferable skills, 
dealt with earlier, and evidence of relevant work experience. 

 
18.6 Any first year of a degree course will to some extent have to deal with an intake of mixed 

abilities with previous experiences and methodologies. HE Tutors notice wide variations in the quality 
of students particularly in relation to the non-technical skills they bring with them. The demands for 
critical analysis – understanding why a designer has made a particular decision, or placing visual work 
within a cultural framework – reveals that many students have not developed sufficient capabilities to 
be able to function very satisfactorily at HE level, at least initially. This, combined with low-level 
abilities to self-manage and self-reflect, means that some students flounder within the HE structure 
where a high degree of these aspects of ‘under-graduateness’ are to be expected. Projects are longer 
and more complex than those encountered at FE level. The language employed in briefs and their 
verbal explanations, together with the more subtle range of criteria, are more sophisticated. The use 
of elaborated codes is evident throughout the documentation in the form of module handbooks and 
individual briefs, as well as in the delivery of cultural studies lectures. It is a challenge to introduce 
subjects covering semiotics, cultural identity and cultural theory in a language that is accessible to all 
students without seemingly ‘dumbing down’ the material. The delivery is enhanced by carefully drawn 
up reading lists of introductory texts. There is no reading list issued in advance or any expectation that 
the first level cohort should have read any set texts. (On a personal note I recall prior reading required 
for my Foundation course that included texts such as ‘Art and Anarchy’ by Edgar Wind, ‘The Western 
Intellectual Tradition’ by Jacob Bronowski and ‘Literature and Western Man’ by J. B. Priestley. There 
was a similarly challenging list for reading prior to starting at HE level.) An argument against this is 
that some students would be disadvantaged by this requirement prior to entry on the course, 
especially those who are entitled to learning support. 

 
18.7 In the course handbooks there is explicit reference to transferable skills under the following 

heading: 
 
Programme outcomes – the programme provides opportunities for you, the student, to achieve and 
demonstrate the following learning outcomes: 

General and transferable skills – (you should be able to demonstrate): 
 

·  The ability to communicate clearly and effectively in a range of different professional situations.  
·  The ability to work both individually and as a member of a team in complex and challenging situations.  
·  The ability to work independently and effectively manage projects to achieve successful outcomes 

within given timescales.  
·  Use a range of subject specific skills, confidently and appropriately to a professional standard for the 

purposes of communication and presentation.  
·  Evaluate personal strengths and weaknesses and make informed critical judgements on how to 

improve performance.  
 

18.8 During the third year of BA (Hons) courses there is a requirement to write a dissertation, and 
the previous two years require the completion of a number of tasks leading up to it. In year one each 
student makes a presentation (oral delivery with Powerpoint) with a submitted written ‘script’ and 
supporting research folder as one half of the academic requirement as well as a 2,000 word essay as 
the second part of the requirement. In year two the requirement of the presentation is the same but 
the essay is of 3,000 words. In the final year a dissertation of 8,000 to 10,000 words is a requirement. 
(As currently validated by the University of Gloucestershire) 

 
18.9 It is recognised that within the visual arts dyslexia is likely to be more evident. Within HCA 

media courses an average of 13% of students receive some form of learning support from a dedicated 
team (rising to 14% of photography students). This compares with an average of 16% across all the 
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HE courses in the college (with 31% of all artist blacksmithing students receiving support). What these 
figures do not say is what percentage of students who receive learning support have come through 
the National Diploma route of entry, but it is notable that currently only 2% of Foundation students 
receive learning support compared to the 15% of ND students who do and following further 
investigation of results for the new first year intake, this could rise to 33%. (As a point of comparison 
35% of second year ND Performing Arts students receive learning support.) 

 
18.10 There is concern amongst tutors therefore that ND students are not being sufficiently 

prepared for the academic side of HE courses. The college has formal progression agreements with 
17 6th form and FE institutions25 whereby students who successfully complete their level three at FE 
are guaranteed an interview and a place on an appropriate FdA or Degree course if they are also 
recommended by their tutor. This recommendation might pre-suppose what would make an ideal 
student for a particular HE level course – an unspoken understanding of what will count as potential - 
and perhaps needs some consideration in regards to there being an unrecognised admissions 
procedure at work whereby students are filtered by FE tutors. The college has instituted a new three 
day scheme  - ‘Step up 2 HE’ whereby students come into the HE centres and HE staff provide a 
project and critical advice on the results in an effort to enhance the connections between FE and HE. 
It was noted in both student and staff forums that a need was identified for a better understanding of 
what actually goes on in HE level education with HE Tutors coming into ND to talk about and pass on 
something of the flavour and nature of the specialist degree courses. The new scheme seems to 
address the issue from a point of view of providing current information and a taste of the HE 
experience, and no doubt lessons will be learnt from the initial events to determine what is most 
beneficial to all participants. 

 
18.11 Alongside the encouragement of internal progression by locally based students, (which in 

itself helps boost the all important numbers on HE courses) it is evident on analysis that only a 
minority of nationally recruited students come from the larger conurbations. It seems from the 
evidence that the majority of students come from smaller cities, towns and rural districts, and over the 
years it has been noted that Hereford is a positive choice for many students who feel more 
comfortable within a smaller community. 

 
18.12 Across HE as a whole, of the 345 enrolled students (excluding 26 mature students for whom 

no previous institution information  was available) only 12% (41) of students came from colleges or 
schools in major cities including London, Birmingham, Manchester, Sheffield, Bristol, Nottingham and 
Leicester. It is probable that, because of family commitments, the 26 mature students are based 
permanently within Herefordshire and bordering counties. Within the Media courses, of the 115 
enrolled (plus 7 mature students) only 11% came to the college from large conurbations). As a 
number of employers interviewed pointed out, the media arts are perceived of as being cool and 
urban, and the expectation is that anyone seriously wanting to study and gain employment in these 
sectors would look to the colleges based in the large cities where there is a relevant supportive 
creative  industry etc. As one local employer pointed out Herefordshire, and Hereford in particular, will 
never be either urban or cool in the terms referred to. 

 
18.13 As will be discussed later, the work experience of a job applicant is a major factor for 

consideration by potential employers. At present there is no formal structure within the media courses 
for this to occur during timetabled delivery, (though in the past on the old HND Illustration course it 
was a requirement that two weeks were spent on work experience in the second year). Students are, 
however, encouraged to make their own arrangements to gain relevant experience, whether 
shadowing, internship or paid employment during holiday periods. Of course many students also hold 
down part-time jobs unrelated to their area of study, but gain valuable transferable/employability skills 
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as a result, particularly in retail, bar and hotel work. In recent research undertaken by Plymouth 
College of Art and Design26, employers were asked what was the minimum number of weeks of 
relevant work experience they expected a student to have undertaken. The result showed that 87% 
expected at least three to four weeks and 31% expected five to six weeks. 

 
18.14 Each course varies in its detail, with a variety of ‘live’ and ‘dead live’ briefs - (dead live briefs 

being real briefs from external sources that have in fact already being completed professionally). This 
is complemented by visiting speakers and tutors with group visits to studios and practitioners. As there 
are limited opportunities to visit local companies and practitioners, trips often have to go much further 
afield. Students expecting a local culture of media arts events will find a marked contrast to the range 
and depth of experience on offer in cities like London or Bristol. A film and video student coming to 
Herefordshire might be surprised to learn that there is only one commercial cinema with one screen in 
the whole county, and there are no animation and games design companies, no photographic 
galleries, or media arts centres to support some of their needs. There is potentially a problem here of 
being somewhat out of touch, where fulltime staff in particular may find it difficult to keep on top of 
what is going on in their specialist sectors of media arts. 

 
18.15 Different HE staff have a range of views relating to the issues raised by this research. One 

course co-ordinator thought the delivery of generic employability skills are important; such things as 
writing CVs, covering letters, writing projects, negotiating and self-evaluating are all deemed essential. 
Students should also develop networking skills and look into the use of blogging as a form of 
invaluable self-reflection. These all support a student as they move into understanding and developing 
specialist pre-production skills (both technical and organisational). He considered it important to run a 
skills audit, for which the Personal Development plan is seen as very useful, flagging up the skills 
gaps, and presumably leading to finding ways to remedy the gaps. 

 
18.16 Teamwork often figures in media work, but within college, assessment regimes can be difficult 

to handle this fairly. Peer assessment may provide a very powerful mechanism in dealing with 
teamwork. There is certainly a need to understand deadlines and the requirement to put in the extra 
unsocial hours to deliver the job. The lack of preparation for the world of work is a serious issue. He 
thought that today’s students in the media arts can be described as ‘digital natives’ while staff are 
seen as ‘digital immigrants’. 

 
 
 

19. Alumni 
19.1 Individual students looking back on their three years were able to see steady progress in their 

abilities creatively, noting the advances in their specialist technical skills, but were less aware of the 
issue of transferable skills without it first being pointed out to them. They often mentioned the increase 
in confidence as being an important result of the course. Some wondered how well the course had 
prepared them for gaining employment, given the especially tough current economic times. 

 
19.2 Level three students and the newly graduated students would have liked to see more 

opportunities to work on real live briefs, taking them right through from the initial stages to final fully 
costed and produced outcomes, (particularly noted by graphics and illustration students). Many 
expressed the desire to experience their media industry more comprehensively through structured 
work experience. They appreciated, after the event, some of the input from professional practice 
sessions, and having to make oral presentations about aspects of their work had very positive benefits 
for some of them. 
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19.3 One graduate admitted that finding his own work placements in holiday periods had equipped 

him with transferable skills more satisfactorily than the main college course – ‘much can only come 
from experience’. Asked what they wished they had known before starting work gave rise to a variety 
of answers along the lines of ‘Deadlines, deadlines …the pace of it is one of the hardest things’. This 
is something that is also flagged up by employers. One or two graduates were sceptical as to whether 
any college course can ever really make a student fully ready to enter employment.  

 
19.4 One graduate however had a number of comments on the college and the course, which 

though some time in the past now, are worth considering at this point. It was stated, according to him, 
that ‘students are not treated as professionals because they aren’t professionals’; rather he often felt 
patronised and put down. He found this changed when he was employed for a time by the college, 
and felt he had joined a club. He remains critical of the knowledge that some members of staff have 
as being limited and out of date, and would insist that all members of staff were active professionally 
outside of college. 

  
19.5 On leaving college he lacked confidence; confidence to pick up the phone, let alone make a 

pitch to a client. It was not something that occurred in college, rather a lot of time was spent talking 
about images and felt too often the focus was on the internal dynamics of the ‘classroom’ instead of 
looking outwards to the real world of work. As a consequence it took two years to build up the 
confidence to go out and get work; and he learnt this by working voluntarily for a photographic 
company. Though not entirely clear as to whether he is discussing academic or vocational criteria, 

he went on to write: 
‘Its been really hard this self employment lark, I have had to learn how 
to do my own taxes since my accountant tried to rip me off, I have had 
to hire people, fire people, pay them on time, take people to court, 
borrow money from banks, find clients, impress clients, chase up clients 
for money....oh yeah and learn how to build websites. All of these 
things could only have been done focusing on real projects - even mock 
briefs would not work as I would know really the worst that would happen 
is I get a lower mark and since I never cared about the grade it was 
meaningless. I suspect this is the same for many of your students. I 
think students should be pursuing real work outside of studies, they 
should be contacting companies independently from the college. Sure the 
college should support them in finding these companies, but it should 
not be tied into a project or brief as that essentially belittles the 
work - making it literally academic; although I guess tutors could take 
any real work into consideration when marking core modules relating to 
professional practises and personal development.’ 

 
 

20.  Herefordshire Employers and Self Employed in C reative Media Arts 
20.1 As has been noted earlier, the creative media sector in the area is small when compared to 

the numbers in the large cities in other parts of the UK. There are only a few companies employing 
more than a handful of people and the majority are best described as micro-businesses and self-
employed or freelance. A number of employers were interviewed on their premises in relation to the 
central issues of this research. The two principal questions addressed what employers looked for in 
new graduates when they applied for jobs, and in particular what are the transferable skills deemed 
important for the job roles being offered. The discussions were wide ranging, as each business had 
different requirements and emphasised subtly different areas where problems were manifest. 
Businesses contacted covered graphic design, web design, film and video production, digital signage, 
new media and community arts. Between them they also covered aspects of photography, illustration, 
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animation and sound recording. No company dealing with interactive or games design took part in the 
research.  

 
20.2 One thing all the employers contacted agreed upon was that the old certainties no longer 

apply, with a massive oversupply of talent emerging each year from graduate courses, with an 
estimated 18,000 fresh graduates in the new media sector each year, there are not enough jobs for all 
of them. It is estimated that today’s learners will have between 10-14 jobs by the time they are 38. 
25% of the workforce has been with their company for less than one year, and 50% for less than 5 
years.27 Companies are leaner, having downsized, and more likely to look to employ freelancers on 
short contracts, or as is probably often the case, with no formal contract at all. In the current climate 
more creative graduates are turning to self employment, perhaps merely accelerating a trend that has 
been developing over the last decade. 

 
20.3 In two cases new employees were fresh graduates of HCA (one on his very first day). In two 

other cases the small companies were run by alumni who also had some experience of working in the 
college as well (though not as tutors). 

 
20.4 Again and again a key skill was seen as the ability to communicate, both internally with other 

members of the company, and externally with clients and suppliers. Several employers placed a 
strong emphasis on the oral and written skills required by modern business allied to sophisticated IT 
skills (this is after all the media sector). The ability to receive and impart information, seek feedback 
and ask detailed questions was regularly mentioned as being something greatly valued by all 
employers. 

 
20.5 Again all the employers spoken to emphasised the need for an understanding of the business 

ethos of the company – why they did things the way they did and how it informed their individual 
business practice. Following on from this was an emphasis on teamwork, where new graduates would 
work with colleagues on projects which often they would neither initiate or complete, but fulfil an 
essential task or role during the course of the project.  

 
Employer Case Study 1 
 

20.6 On being asked ‘What would you look for in a prospective graduate employee?’ two well 
established and successful graphic design consultants replied, ‘We wouldn’t touch them with a barge 
pole! They haven’t got the understanding, they don’t know the business. As far as we are concerned 
they are unemployable.’ They believe, in general, UK graduates are not suitably prepared for 
understanding the business side of being creative and do not understand the timescales and time 
management involved (particularly with today’s short deadlines thanks to new technology). 

 
20.7 They went on to say they have an expectation of graduates being genuinely creative and it 

was not about IT skills (such as Photoshop, Illustrator and Quark) where so much graphic design is 
about choosing from pre-set typography, layout options, colours, etc alongside standard forms of 
image manipulation. They see graduates as not understanding the fundamentals of design. In addition 
graduates need to overcome the pre-conceptions of what is required by clients: in various ways this 
point was raised by almost all the employers interviewed.  

 
20.8 The same designers described what they would look for in a prospective employee, and this 

would include an open personality with the ability to absorb and translate information; also 
intelligence, creativity and the ability to apply their skills and aptitudes. Other key elements include 
negotiating skills and an understanding of teamwork along with flexibility, trust, loyalty and honesty. 
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They would look for what they called background – how a graduate had made their way and how their 
ideas were arrived at, and not just in the finished work. They would look for work experience and a 
demonstration of the work behind the finished production, in printed matter, in the form of 
developmental sketches and research. 

 
20.9 In teamwork it is important to be able to accept criticism and take advice, and in the right 

circumstances give it as well. They see the relationship between a manager and a junior designer 
(something less common now as agencies are much smaller) as something of a two way process 
where all designers are really seen as partners in the enterprise. A graduate ought to be able to tackle 
anything given – again this is a point made by a number of employers. 

 
20.10 They considered it important that there is a concentration on the client, providing a long term 

service (research based) which is ongoing where possible. It is all about managing the expectations of 
the client (or about selling ‘ the sizzle’ as one of them put it).  

 
20.11 Finally they recommended that fresh graduates try out their local studios, paying personal 

visits as the face to face meeting is so important. Get to know what goes on and how they can 
contribute: be an unpaid intern and make themselves useful in a thousand ways.  Above all get the job 
finished, as an unfinished job or missed deadline is worthless. 

 
Employer Case Study 2 
 

20.12 Another director of a graphics company, who acts as the account manager, made many 
similar points but added that he had tough vetting procedures when inviting applications from new 
graduates. He saw the tight criteria as a series of ‘trip steps’, and if someone falls on any of them they 
do not get the interview or invitation to work with the company. These criteria include spelling errors in 
letters of application and covering letters and CVs. They also include referencing the company 
incorrectly, thus demonstrating that they have not done their research thoroughly and are unaware of 
what the company actually does. The company takes a holistic view of the applicant, though strategic 
issues are balanced by legal restrictions as to how a job can be advertised. 

 
20.13 There can be a technical bias, as the company has explicit divisions in job roles, where there 

is an account manager who deals initially with a client and the designers who pick up the work and 
deliver the goods as it were. Staff move on because they reach a plateau or show a lack of 
commitment. Management look for the ‘wish to be great’. Most staff it seems only stay for 2-3 years 
before moving on. It is a concern voiced by many of the employers that although they will invest time 
and money in training and developing graduates there will always be times when better paid jobs 
outside of the county will lure their employees away. It is a matter of balancing their strategic needs 
with recruiting the best talent they can afford. Good design is all about making the right choices (and 
older designers are going to be better at that?) 

 
20.14 This company’s approach is a ‘pencil and rough ideas’ generation approach, where flexibility 

of thinking is paramount. Developed as pitches – ideas are central rather than finished artwork etc. 
Therefore it is important not to be limited by the technology (of computers) and the particular software 
programmes. Students tend not to be critical of the nature of the programmes, e.g. prescriptive 
approach to typography as a ‘second-hand’ tool – which is to say they don’t really understand the how 
and why of typography. 

 
20.15 Ideas, says the account manager, need to be appropriate to the client, so there is no chance 

to be self-indulgent. In college individualism is constantly reinforced, but may have to be set aside 
when dealing with the requirements of clients. Although college gives the opportunity to be indulgent it 
may not be a realistic thing to do in the long run and do the student a disservice. 



���
�

 
20.16 They see a need to achieve a balance between being a communicator and being a creative, 

which is a two way thing. They need the ability to discern what the client needs rather than wants.  
 

20.17 Where ever possible the company looks for work experience and a good portfolio which 
shows a range of work but also, once again, the working behind the final image(s) to demonstrate the 
creative thought process. This point was reinforced by one of the designers in the company along with 
restating that the difference between college and the real time world of work is the constant workload 
and deadlines to be met. He saw it as very important to subscribe to the work ethos of the studio and 
thought it a good idea for students to work with time sheets and practice costing against a deadline. 

 
20.18 An employee on his first day with the company was a graduate of the HCA graphics course. 

He was already set to work on a brief and appreciated sitting in on the account manager’s meeting 
with the client. He could remember only one live brief in his time at college, which he found invaluable. 
He considered he needed more opportunities to develop his presentation skills and would have liked 
the chance to make a pitch (where ideas are presented to a client). He saw his pre-college work 
experience, however, as a major factor in gaining his employment. 

 
Employer Case Study 3 
 

20.19 By way of contrast, and in the light of a move towards more freelance and self-employed 
workers in the creative media industries, an individual media designer was interviewed for this project 
chiefly with a view to flagging up the particular characteristics required of individual contemporary 
work practice. He still emphasised what he termed basic literacy as being vital. A graduate should be 
articulate verbally (and use written English efficiently) and be able, for instance, to answer the 
telephone coherently, dealing with clients in a professional manner – there is ‘no room to be shy’. 
There is a need for a graduate to be able to sell themselves and impress potential and existing clients, 
and handle face to face meetings proficiently. One of the skills is to be able to justify the prices being 
charged as a professional. Good telephone techniques are essential as one can spend an entire day 
on the phone, early on, sorting out a client’s needs in depth, and if it involves sub-contracting then 
clear instructional information is part of the professional package needed. 

 
20.20 Again the point was made that it is important to see a job through from the initial deal or 

contract to the final delivery, and keeping the client informed at each stage. As deadlines are shorter 
than they were, as a result of technological advances such as email and the digitisation of all image 
files, a ‘do it now’ attitude is essential. He stressed the need for flexibility allied to a strong sense of 
self-discipline, and a requirement to be realistic about their capabilities matched with the ability to 
deliver against deadlines, again and again. 

 
20.21 He stressed that in professional terms anyone working in the media industry must work at with 

the current ‘industry’ standards and latest software, and as a result, constant professional 
development is crucial to anyone hoping to maintain a business in the sector. Punctuality is very 
important – as it is noticed if one is repeatedly late, and may involve others in waiting and consequent 
financial costs. 

 
20.22 As with all the businesses seen, he took creativity as a given, with the ability to focus on the 

creative requirements of the client and the ability to fit their needs. Sometimes it means new ways of 
doing old things, but it is important not to impose a standard solution or push pet ideas on clients. He 
suggested that teamwork was an essential skill to be developed in college projects, particularly where 
no one person can have the lead or the major credit. Students should be stretched in areas outside 
their immediate core field of study. They should recognise the satisfaction to be gained from team 
effort and pushing the boundaries of their capabilities. He recognised that Herefordshire is a small 
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community and good advertising quickly reaches a wide community, and where eventually word of 
mouth becomes highly effective. He generally reckoned that 80% of his time was spent creatively and 
20% spent of the administrative and support side of the practice. 

 
Employer Case Study 4 
 

20.23 A small web design and graphics company, which is run by a graduate of HCA, had recently 
taken on a young graduate, part-time, which gave a good opportunity to examine exactly what the 
owner of the company was looking for in his new employee. Top of his list was loyalty to the company, 
by which he implied that he was willing to put time in training up the employee to be able to function 
independently with the day to day business of the company, but in return expected him to stay with 
the business for a reasonable period of time. He thought it was important to set aside time to enable 
this to happen and accepted that no media student would ever be fully equipped to suit each and 
every media business. He looked for the right attitude to work, combined with the ability to learn on 
the job. He also ranked honesty very highly. Confidence was once again deemed important, showing 
itself in the ability to ‘say something’ and contribute to the work in hand at appropriate times. The 
understanding and importance of teamwork was also considered to be essential, together with the 
long term commitment of contract work, such as the upgrading of websites. 

 
20.24 He thought work experience was in many ways the key to employability – something which he 

regretted not having had as part of his particular course as it then was at HCA. He commented that 
the course was too wide in its remit and central aspects (of graphic design) could have been covered 
in more depth. Something which does not come naturally to creative young graduates, he thought, 
was the art of delegating – as he had discovered for himself, but it is necessary to identify the 
essential skills and talents and allow others to flourish at the things they do best. It makes economic 
and creative sense. 

 
Employer Case Study 5 
 

20.25 A similar web design company said many of the same things, though they now prefer to 
employ freelancers, which is easier for them to cope with financially and legally. As a web design 
company they had found it difficult to find staff with the right mix of the technical and the creative skills, 
where a graduate with a science background was more suited to the handling of web code design but 
lacked the creative and design skills. Having taken on and trained graduates in the past, they found 
that they moved on when made a better offer out of the area. So they too were looking for loyalty and 
networking capabilities, with the right amount of self-confidence and a willingness to ‘try harder’ given 
the opportunity. Unusual hours were not uncommon when deadlines had to be met and technical 
issues solved.  

 
20.26 They looked for good ‘client-facing’ skills – meaning the communication skills to deal with the 

clients; negotiating and providing feedback to the company regarding new clients, and detecting what 
they called ‘red flag’ clients (that is those clients that are likely to be unreliable).  

 
20.27 Students/graduates (in general terms and not specifically from HCA) were criticised for 

wanting everything on a plate, giving them something of an attitude problem and were not willing to be 
pro-active and work hard. They thought that time should be spent showing students how to write 
proposals for jobs and specifying the nature of the brief, particularly as many proposals now 
encompass environmental issues both within the project and within the company’s own structure and 
procedures.  They believed it was important to increase the entrepreneurial attitude of courses as 
there are increasingly fewer posts with the marked tendency towards sole trading and freelance work 
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in the sector. To that end, they encouraged the college to look into the ‘Young Enterprise’ scheme for 
graduate programmes. 28 

 
Employer Case Study 6 
 

20.28 Another company visited, one of the larger ones employing five full time and one part-time 
staff, had recently taken on a graphics graduate from HCA. They were very pleased with his progress 
and he fulfilled their need for technical competency and creative design flair. Generally he is expected 
to multi-task. As such, once trained into the company’s ways, he would be expected to work 
independently and self-manage when necessary, and was expected to have the complete ‘skillset’ for 
the job matched with a ‘can-do’ attitude. Once again communication skills came top of the list for all 
the reasons covered earlier. This included, for instance, the ability to write covering letters explaining 
the whys and wherefores of the design to clients as well as handling financial quotes. He attends the 
weekly ‘post-mortems’ where jobs and outcomes are discussed and reviewed. 

 
20.29 As the company’s unique selling point (USP) is the quality of service and that it is design-led, 

they are pleased with the new employee who has made a real impact in matters of design (using 
Photoshop and Illustrator etc). The company makes a positive effort to promote green and 
environmental issues and again, as with the previous employers, considers that it is increasingly 
important to understand the implications of sustainability, (though it was admitted there is a job 
convincing older members of staff of the merits of this policy). It increasingly impacts on both the 
nature of jobs and a client’s choice of who they are going to work alongside – particularly true of public 
bodies such as healthcare trusts and local authorities. 

 
Employer Case Study 7 
 

20.30 Two companies working in the field of film production were interviewed, although they 
represent opposite ends of the commercial/community spectrum. In one case, they made it clear that 
there was no opening for any recent graduates in their company on the production side. The deputy 
director was at pains to stress that they only employed people with technical and work experience, 
and recent graduates were unlikely to have that level of experience. With 16 staff and a further 10 
working on a freelance basis, the company was the largest contacted, and staff have a range of skills 
that cross over from the technical film and media skills into work with public realm development and 
community working. Some staff were described as video journalists. They would always be looking for 
people who can self-initiate projects and motivate others, and have something to say through the 
medium of social engagement. So most staff have come through the route of film or TV work where 
they already have had a substantial degree of work experience and relevant training. 

 
20.31 Top of the list of skills needed came communication skills once again, matched by the 

technical abilities to use equipment professionally. Communication skills here include the ability to 
voice an opinion with confidence and also the ability to listen, which is seen as a key skill in relation to 
developing community projects. Teamworking and negotiating skills are essential, as are aspects of 
project and time management (organising shoots, gaining the necessary permissions etc). The point 
was made that much media arts are associated with being urban and cool/hip – something that 
Hereford is not, and with that in mind recommendations were made that there should be a focus on 
making use of the rural location of the city to engage in a social media programme, which would 
include aspects of technical development along with journalism, enhanced by intense technical 
development on real projects run by the company, together with placements elsewhere. This would 
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make something very specific to the rural nature of Herefordshire and its various communities – the 
Artist Blacksmithing course was cited as such an example of an equivalent distinctive course. 

 
20.32 The director responsible for the youth and education side of the company made similar points 

adding that graduates need exceptional skills to succeed in what is a saturated market. A graduate 
needs to decide what will attract attention in the industry; to work out his USP graduates, he stated, 
need to be able to articulate what they want to achieve from their course, and therefore what the next 
steps are to be able to achieve their goals. Two posts, currently being advertised at the time of 
interview, were proving very hard to fill, though nationally advertised in the Guardian – results were 
poor including graduates who had done a broad range of media work but then taken two to three 
years out. There was a distinct lack of experienced candidates locally.29 

 
Employer Case Study 8 
 

20.33 The other, much smaller, film production company is involved with the commercial world, 
working with a wide variety of clients with a small core team of two or three and calling upon the 
services of several highly experienced freelancers, when required, for services in sound, editing and 
camerawork. The company’s director considered that there is now too big a gap between industry and 
education, and that the requirements of education (as denoted by university degree courses) no 
longer take into account the reality of industry’s needs – a point echoed by the findings of Skillset’s 
sector profile research into animation and the games industry.30 It was stated that the degree is not 
worth anything once gained as nobody looks to see what grade is awarded, only to note the 
experience of higher education. Employers look to see what experience a student has. It was 
suggested that courses should look to have more genuine work experience, including longer term 
periods where a student has time out in industry, then to return to the course to complete it 
academically. The company would like to see a pool of talent locally and they would always have first 
call. It was recognised that there is a two way process whereby industry has to be directly involved. In 
turn it was expected that this in itself would help establish a local base of quality talent. As a company 
they were willing to set up a work experience scheme for HCA students that could consequently be 
beneficial to both sides. 

 
20.34 As far as he was concerned, top of the list of skills and aptitudes for graduates would be 

simply ‘common sense’ combined with visual sense (neither of which were considered as being able 
to be taught). It was considered that tenacity and pro-active engagement are essential in the world of 
film/new media business: one comment was that no-one really knows what new media is, as it is 
developing so rapidly. Practical skills would include electronic graphic design, film and editing skills, 
matched with multi-tasking skills that enable a graduate to take on any aspect of production (with or 
without support), and teamwork, delegating and negotiating are key skills. Confidence and networking 
skills, and the needs linked to what were termed Life Skills31, were also looked for in recent graduates. 
But an overriding passion for what they do will go a long way – enough passion to be able to grab the 
chances that come their way, with the ability to create their own films whenever the opportunity arose. 
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It was suggested that animation skills are good to possess at the moment as animation is being used 
in so many ways including video, websites and animated diagrams.32  

 
20.35 The director suggested the impact of Web 2.0 is enormous and leading to an opening up of 

possibilities to work across platforms, but also giving rise to de-skilling where everybody with a 
computer and a camera can make films, websites and animations. It is more democratic but of less 
quality. There is a resulting tendency for professionals to engage in roles beyond their capabilities – 
for example graphic designers commonly doing web design work or Flash animation. 

 
Employer Case Study 9 
 

20.36 Finally an arts worker was interviewed who might be thought of as a good example of the 
growing contemporary practice of ‘portfolio working’, whereby a skilled professional gains income from 
a number of mixed income streams. His own work consists of socially aware digital videos, 
installations and print images, contributing to various live performance pieces and with links to VJ 
work. He also works as a community arts officer in Milton Keynes and as well as a project officer for 
the Hereford Photographic Festival. In addition he is currently setting up a small a non profit-making 
exhibition space in Leominster, a small market town in north Herefordshire. He considered the wide 
range of skills needed to engage in the various roles that constitute his art practice, and obviously 
communication skills come very high on the list, along with negotiating, teamworking and delegating 
skills. Other key skills include fundraising abilities and a very strong sense of personal motivation and 
worth, balanced by a range of good people skills. He felt he had gained many of these essential basic 
skills during his own ‘good education’ of small public school and training in fine art, eventually taking 
an arts management course.  

 
 

20.37 Much of what has been said here by local employers is echoed in research across the media 
sector nationally. The Skillset (The Sector Skills Council for Creative Media) Animation sector profile 
document33 is a good recent example of an extensive analysis of the relationship between the industry 
and Higher Education. There was concern expressed during the consultation process that students 
are entering the industry unaware of the realities of the freelance model and over half the respondents 
to a survey felt that there was a need to implement some sort of structured training provision for new 
entrants to the industry, with many companies expressing a desire to participate in training if they 
could, despite their limited size. It makes the point that of the ‘286 courses available in animation at 
HE level in the UK, unfortunately not one appears to meet in full the industry’s expectations.’ One of 
the report’s conclusions is:  

‘There appears to be a need to provide accurate information directly to students about what jobs are 
likely to be available and the best means of securing them. This might help to remedy the root cause of 
UK Higher Education’s failure; the virtually endless supply of naïve applicants to courses that do not 
prepare students adequately for a limited number of places in the industry.’ 

 
21. Conclusions 
21.1 The research for this project has had to pick up many strands and tie together what goes on 

in secondary, further and higher education in developing transferable skills and linking the findings to 
what employers are expressly looking for in graduate employees, as well as noting what will also 
enable the self-employed and freelance workers to succeed in the creative media sector. 

 
21.2 The Government’s aim to widen participation, whereby 50% of school-leavers enter Higher 

Education, has given rise to a re-evaluation of the nature and structure of both HE courses and the FE 
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courses that feed them. Employers are not particularly concerned by what route a graduate may have 
progressed through the system, so long as they have the requisite skills and attitudes to make them 
employable, at the same time recognising that they will have some work to do in bringing them ‘up-to-
speed’ with their methods of working and current industry standard software, etc.  

 
21.3 There is evidence that FdA and Honours degree courses have become more conscious of the 

need to make the content more practically aligned to the needs of industry, making professional 
practice issues explicit with discrete modules and explicit professional practice content in project briefs 
and seminars. The employer’s requirement for appropriate periods of work experience however is not 
currently being dealt with seriously on HCA media courses. There are practical problems here given 
the nature of a small media sector in a predominantly rural county. Issues of transport, health and 
safety, insurance together with an unwillingness of many businesses (for a variety of reasons but 
often because they are micro-businesses working from home) to support work experience placements 
make this a real logistical problem. Steps to develop employer engagement forums, at further and 
higher education levels, meeting on a regular basis may provide a useful, if small, platform from which 
to develop locally supported work placement schemes. 

 
21.4 Employers look for relevant work experience. They look for good communication skills, and a 

whole raft of transferable skills which are rarely made explicit in HE courses and in some cases not at 
all at FE level. From a technical point of view, what students learn at the beginning of their three year 
degree course may well be out of date by the time they enter employment, as all things digital are 
developing exponentially. Colleges are training students for jobs that do not yet exist, to perform tasks 
and use software which as yet does not exist, to deal with problems which are not known to be 
problems yet (to rephrase a quote from ‘Shift Happens’). 

 
21.5 To meet the demands of employers within the media industry, colleges need therefore to 

address a number of issues – and given the increasing rate of change within the industry itself, the 
tried and tested methodologies of the recent past may not suffice in dealing with them.  

 
21.6 Firstly, genuine work experience needs to be considered as integral to all Media FdA and 

Degree courses. The benefits are considerable to both the student and the employer. It helps 
enhance and develop those transferable/employability skills most desired by employers, giving 
positive insight into how business actually works. Given the opportunity to embed work experience 
and work based learning in the new 14-19 Diploma in Creative and Media, it is logical to make the 
effort to extend this into HE. This requires an open dialogue with the media industry in the county and 
beyond to establish how this can be made to work productively for both sides. It also requires a 
certain amount of restructuring of the delivery and assessment criteria of the relevant courses. 

 
21.7 However as the employer base in the area is relatively small and principally made up of 

micro-businesses, providing work experience is logistically problematic. Given the nature of the area, 
and the suggestions of some employers in the sector, the focus of the courses may well benefit from 
shifting to something more appropriate to the rural county that Herefordshire is, rather than competing 
head-on with larger, wealthier, urban colleges who can recruit nationally, media –savvy students who 
are supported by vibrant and rapidly evolving companies in the locality.  The research results suggest 
that HCA’s media courses attract a significant proportion of local, unambitious students from ND 
courses, and students who naturally prefer smaller, quieter places the size of Hereford as they have 
most likely come from a similar background. 

 
21.8 Secondly, as the transferable skills identified throughout this research are deemed so 

important to the success of graduates, it is also necessary to make their delivery more explicit and 
practical within the various stages of progression (as they have the potential to be, in the new 14-19 
Diploma) from school to FE and on to HE. Modules and briefs can be modified to include more 
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opportunities to develop and enhance the essential transferable skills so that they are embedded 
within the programme as a whole and seen as both implicit and explicit as appropriate. It is important 
that there is some teaching to deliver the area of transferable skills, and this may require some 
specialist skills of staff to be developed, or specialists brought in as required. Communication skills 
require careful consideration in this context as to how best to introduce, develop and enhance where 
and when appropriate, to a high level, with explicit opportunities to deliver formative and summative 
assessment and feedback. If employers value teamwork so highly, then students should be given 
genuine occasions to engage with their peers in productive teamwork on a regular basis. That means 
new patterns of assessment and criteria may need to be developed to demonstrate their perceived 
value. 

 
21.9 HCA is now putting in place suitable methods of collecting data detailing recent graduate 

destinations. However, anecdotal evidence provides some insight into the success or otherwise of 
graduates in gaining employment in their chosen field. For instance, all but one of the recent cohort of 
graphic design students had gained employment in the industry within three months of leaving. 
Tracking graduates is complex, though the recent introduction of an alumni Facebook site has made it 
easier, if time consuming, to follow up what they are doing. Some graduates take several years to 
gain a foothold in area of their professional practice. Some inevitably never do, although they may 
move into to administrative and educational roles. It is important that colleges have this information as 
a guide to how well their courses are enabling students to achieve their goals, and at the very least 
are eventually achieving graduate level employment. 

 
21.10 As HE staff express concern about the lack of critical abilities and transferable skills that some 

National Diploma (ND) students possess as they move into level four, something needs to be done 
that may remedy the problem. Firstly raising awareness as to the reasons why this situation arises will 
be beneficial to all concerned, and some of the factors suggested by the research include the nature 
and structure of the briefs on ND courses, the lack of explicit reference and teaching of transferable 
skills and the failure to address the issues of language in relation to the socio-economic background 
of many of the students. Secondly, HE course tutors need to clarify the criteria for considering 
applicants for admission to courses: are they considering the eventual employability of the student 
when they graduate or merely considering the academic concerns alone? Tutors presumably have an 
idea as to what makes a good student for their course, and perhaps this needs to be made more 
explicit, both to prospective FE students, and to careers advisers in the form of information, advice 
and guidance for school leavers. The academic content, which includes essays, research and a 
dissertation or case study, is not referred to in the current HE prospectus for instance, and one has to 
turn to the college website to discover brief references to these elements in the yearly course outlines. 
The same is true of the FE prospectus and website entries where no mention is made of the written 
and presentational components of the courses. 

 
21.11 It may be beneficial to the college and many prospective students to consider the further 

development of bridging units that tackle the issues of unpreparedness for the academic element of 
HE media courses. For those students on FE courses, and perhaps even on sixth form and 
Foundation courses, who wish to progress to a degree course, aspects of the necessary critical, 
cultural and language ‘capital’ need to be thought through in order to enable a successful wider 
participation. 

 
21.12 The emphasis on the technical aspects of the production of art and media on the FE courses, 

(well supported by the technical expertise of the teaching and technical staff) means that many 
students can reach a good standard of technical production. This, as has been noted, is heavily 
influenced by current popular media and lacks an extended cultural framework, matched by a lack of 
critical awareness and facility to talk about the underlying concepts objectively – something much 
prized at HE level. 
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21.13 Schools themselves are not necessarily that well informed about the requirements of both FE 

and HE courses in regards to the academic content and the eventual employability skills, though the 
new 14-19 Diploma documentation suggests this will be tackled in some depth if implemented 
comprehensively. Careers advisers in schools are unlikely to be art specialists and the provision of 
more detailed information falls to colleges to provide in the form of prospectuses, websites, school 
visits and open days. The trail from school through to employment therefore needs to be clarified in 
terms of what demands will be made on students by colleges and eventually by employers, together 
with a more realistic account of what the many job roles in the media arts now entail. 

 
22. Recommendations 
22.1 Keeping in mind the original focus of this research and report, a number of specific 

recommendations can be formulated. There are no quick fixes and, given the nature of the rapidity of 
change in the media sector, solutions offered will need to be capable of evolving to cope with the 
exponential rate of change in our digital world. The recommendations are: 

 
22.2 The provision of clear and transparent information, advice and guidance to feeder schools 

and colleges to realistically raise the aspirations of students ultimately entering employment in the 
media sector, that sets out in some detail the requirements in terms of skills, aptitudes and personal 
attitudes that will enable students to eventually become sought after graduate employees. More 
information about the academic requirements of HE courses should be made explicit. 
 

22.3 The continued development of the recently established in-house careers advice, embedded 
within all courses at all levels. 
 

22.4 To consider, develop and build on the piloted form of bridging unit that enables FE students 
from lower socio-economic backgrounds in the county, and where neither parents have had 
experience of higher education, to have the opportunity to engage in a programme designed to 
develop and enhance the requisite academic and transferable skills prior to entry onto an FdA or BA 
(Hons) degree course. A similar opportunity might be beneficial to some 6th form and Foundation 
Diploma students as well. 

 
22.5 The National Diploma course needs to examine the delivery of the essential transferable skills 

that are desired by both HE courses and employers and find ways of making them both more implicit 
and explicit. There is a need to find ways of measuring the outcomes in increasing the quality and 
depth of transferable skills. 
 

22.6 Similarly ND courses need to reconsider ways of enhancing the development of their 
students’ ‘cultural capital’, again both implicitly and explicitly. This is a difficult but not insurmountable 
task that requires a range of new measures and adjustments to course content. Particular attention 
needs to be paid to developing the skills of verbally presented critical analysis and cultural 
referencing. 

 
22.7 Awareness of the role codes of language play in the performance of students, as they 

progress from school to FE to HE, needs to be raised amongst all staff with the consideration that 
particular groups of students may be disadvantaged by their poor verbal performance throughout their 
college and subsequent careers. This may have an impact on the way in which briefs are written and 
verbally introduced and the requirements of students to make verbal presentations to their peers and 
staff. Aspects of this may require explicit teaching and consequently some staff training will have to be 
considered. 
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22.8 The introduction and development of projects where there is a substantial element of 
teamwork would be beneficial at all levels and go some way to enhance a particular skill much prized 
by employers. New ways of assessing the outcomes will need to be put in place that can enhance the 
value of teamwork as an educational mechanism. 

 
22.9 The introduction of genuine work experience at as many levels as possible, but particularly in 

HE courses, will go some way to preparing students to enter employment with a level of experience 
and confidence they currently rarely possess. It is a time consuming task to arrange and facilitate, so 
HCA has appointed of a member of staff to undertake this role across college. To be effective, the 
educational purpose of work experience needs to be fully considered. 

 
22.10 To continue the development of the two employer’s engagement forums so that they will 

provide useful platforms for enhancing work experience and work-based learning. Employers however 
need to be assured that there are explicit benefits for them in the long term. 

 
22.11 Increased involvement of local employers in the content of courses, both FE and HE should 

be encouraged, accepting that the nature of the educational purpose and standards are maintained 
within the framework of the course structure. 

 
22.12 In the light of some of the findings and comments from employers, HCA would do well to 

review the media courses with regard to capitalising on the unique rural environment of the college, 
whilst meeting the broader requirements of the contemporary media industry. The enhanced 
differentiation of the characteristics of Hereford and its environs, rather than competing directly with so 
many larger urban colleges, could lead to more distinctive courses that meet the particular needs of 
the media sector in the area, and similar areas around the UK.  Such an approach has meant the 
crafts and blacksmithing courses, for instance, have gained national reputations while remaining 
distinctly sustainable within the locality. Quite how this idea would be developed is out of the scope of 
this report, but suggestions from employers and some staff include developing community and 
documentary photography and film making, developing landscape photography more fully, and 
developing student’s abilities to multi-task in the digital media arena as freelancers, servicing small 
companies with web-design, animation and Web 2.0 graphics. 

 
22.13 The college needs to address the problem of digital literacy and the implications of the 

handling of the huge growth in sources of information and the ways in which students and staff gain 
information in the future. The impact of Web 2.0 in the ways in which teaching and learning will 
change needs to be dealt with in a comprehensive and ongoing way. All educational institutions need 
to address this, considering the ways in which Web 2.0 impacts on delivery and content, whilst 
maintaining personal tutor and peer contact. 

 
22.14 The college should run a substantial trial of an e-portfolio system, such as Mahara, across a 

particular year group to ascertain whether this has potential to support and develop the interactive use 
of online repositories of information, forums and blogging as well as providing evidence through 
documentation of progress, CVs and external contacts with potential employers. Media students in 
particular should find this type of information handling suits their particular need for developing a 
range of IT and transferable skills. The college should also investigate the implications of the cross 
college implementation of such systems in terms of staff and student time and costs needed for the 
introduction, support and development of an e-portfolio system. 

 
22.15 To investigate the role that the Graduate Programme for Young Enterprise in Education might 

play in some media courses, and see if there are significant and appropriate benefits to be had from 
running such a scheme. 
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22.16 A cross college group, consisting of senior management, IT staff, lecturers and students 
should study the impact of the digital revolution on the teaching and learning in the college at FE and 
HE levels, and be prepared to make radical proposals as to the nature of changes that may be 
needed in the near future as a result of the impact of Web 2.0 technology, given the increasing 
financial pressures and continuing calls for wider participation. Colleges in general need to have in 
place new strategies for dealing with the inevitable move towards more student-centred learning and 
delivery as a result of the exponential growth in digital information delivery. 
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Appendix 1 
Extract from14-19 Diploma guidelines and reference for the complete document. 

 
The complete Edexcel specification guidelines for level 3 14-19 Diploma in Creative and Media from March 
2009 are to be found online at:  
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Appendix 2 
Details of Themes one, two and three from the Principal learning core of the 14-19 Diploma 
 
Theme one – creativity in context  – gives the opportunity for students to become aware of the wider context 
for the creative arts and develop a critical perspective in their response to the work of others. This, as will be 
shown by what currently happens at National Diploma level, is not necessarily that easy to deliver as students 
can be resistant to encounters with cultural references outside their immediate experience. 
 
Theme two – thinking and working creatively  - is more or less self explanatory. It is to be hoped that 
students will develop skills and attitudes that develop and nurture creativity. The processes of planning and 
reviewing are valuable transferable skills that should serve them well in the future. The aim is to provide them 
with confidence and tenacity and strengthen their problem solving capabilities. 
 
Theme three – principles, processes and practice  - again is fairly straightforward. It should deliver a range 
of opportunities to develop skills in practical processes with an emphasis on new and emerging technologies. 
The challenge for the college is to keep up with the demands of these digital technologies. Here students may 
be considered to be ahead of staff in some ways, as they are increasingly likely to be thought of as ‘digital 
natives’, at home and adept at the use of all things digital. The pressure on the college will be to keep up with 
the hardware and software, training and developing new ways of delivering learning via interactive digital 
media. 
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Appendix 3 
 
The list of the 14-19 Diploma Consortium Partners with specialist sectors 
 
Herefordshire Council is the lead with the LSC, Children’s Sevices, Connexions etc 
 
The specialist sector provision for Creative and Media comprises of: 
Aylestone School, Hereford – Technical Theatre 
Courtyard Centre for the Arts, Hereford 
Hereford College of Arts 
John Masefield High School, Ledbury – Performing Arts 
Kingstone School, Kingstone – Art and Design 
Rural Media Company 
Whitecross School, Hereford – Media Arts 
The Royal National College for the Blind , Hereford 
And various local employers involved in the provision of work experience etc. 
 
 
Appendix 4 
 
List of basic topics discussed in the FE  and Foundation student forums: 
 

·  What made you choose this course? (any Media/digital training) 
·  What did you hope to learn and gain from the course? 
·  What do you think of Media provision in the course? 
·  What non-media skills do you think you have learned or developed? 
·  What do you intend to do after completing this course  (Future Education?) 
·  What do you hope to do after completing your formal education? 
·  What do you think employers are looking for in an arts graduate job seeker? 
·  Beside any technical skills, what ‘hard’ and ‘soft’ skills do you think you will need to gain employment 

in Creative and Media Industries? 
·  Have you received careers advice, guidance and information relating to careers in the Creative and 

Media industries? If so, from whom? 
 
Cultural context survey: 

·  Favourite movie of all time? 
·  Favourite TV programme? 
·  Who owns a camera, including one on a mobile phone? 
·  Who has access to the Internet outside of college? Uses? 
·  Who belongs to an online social network? 
·  Where would you go to get local, national and international news? 
·  What magazines do you read or buy? 
·  Who reads books for pleasure? 
·  Who has been to live theatre? Play, musical etc? 
·  Whch practitioners in your field of specialism can you name? (animators, photographers graphic 
designers etc) 
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Appendix 5 
 
Example of a National Diploma Brief 
 

BTEC NATIONAL DIPLOMA IN ART & DESIGN – YEAR 1 

 

Unit 2: Materials, Techniques and Processes in Art and Design Tutors: PJ, NT  

Description of unit: 
The aim of this unit is to enable learners to explore, experiment with and understand the use of 
specialist materials, techniques and processes within a chosen pathway. They should demonstrate 
their skills and understanding in both the development work and the production of finished work. 
Learners will be made aware of the health and safety requirements whilst understanding the 
significance of professional practice for the development of their work. 

PROJECT:  “Environment” – One week project 
Grading 
Criteria 
Covered  

 

Intro 
 

 

For this project you will be taught about using a range of materials, techniques and 
processes that are important elements within the field of Graphic Arts  

 
 

 

Brief  

 

You are required in this project to use your imagination  to explore as many 
different ideas as you can and then use a range of materials that are specific to the 
area of design that you are studying. This is an opportunity for you to be as playful 
and creative as you can and enjoy generating ideas  and learning new skills  and 
techniques. 
 

 

  

Task 1 
 

Understanding the Tasks: 
 
In your own words, describe exactly what the tasks are asking you to do - list what 
you have to do to achieve the outcomes.  
 

Evidence: A4 sheet 
 

 

KS 
 

 

Task 2 
 
 
 
 
 
 

 

Developing your ideas (Research) 
 
You will be given various magazines and newspapers to use as primary research. 
It will be useful for you to collect some examples of your own and bring them into 
the studio. 
 

You are required to make 3 collages using different styles of letters (fonts) from 
magazines and newspapers to create words linked to the “Environment”. 
 
Your square collages should measure 12x12cm, and should be:  
 
1) Big and bold 
2) Intricate and detailed 
3) A mixture of the above 
 
Evidence: 3 12x12cm square collages completed in sk etchbook 
Deadline: Monday 3:00pm  

 

P1, 2 
M1 
 
 

 

Task 3 
 

 

Design Development 
 
Now, on your favourite collage you are required to draw a 6x6cm grid on an 
interesting part of the collage. 
 
Next you will be required to draw an 18x18cm grid on a clean sheet in your 
sketchbook. Remember to draw the grid lines every 3cms so that you end up with 
6 columns and 6 rows.  
 

 

P1, 2 
M1 
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Now you are required to re-draw and enlarge the typographic collage from your 
6x6cm grid to the 18x18cm grid. You must develop your typographic drawing using 
coloured pencils or acrylic/watercolour paints. 
   
Evidence: 1 18x18cm square collage fully completed in sketchbook 
Deadline:  Wednesday 4:00pm 

 

Task 4 
 

 

Design Development/Final Design 
 
a) You will be required to attend an induction into woodwork on Wednesday at 
10:15am where you will be given the opportunity to sand blast your typographic 
design into a Wood block and Perspex block measuring 15x15cm. 
 
b) You will also produce a large scale painting of your favourite part of the 
typographic collage using acrylic paint on packaging paper on Thursday. 
 
Evidence: Wood blocks x2, Large typographic paintin g. 
Deadline:  Friday 12:30pm  

 

P1, 2 
M1 
 

 
 
Task 5 
 
 
 
 

 
Evaluation 
 

You will be taught about how to analyse what you have done so that you can 
understand what you need to do to improve your work in the future.  Evaluating 
your work is an important part of any creative activity. 
 
Evidence: Evaluation sheet stapled into your sketch book 
Deadline:  Friday 12:30pm  
 

 
P3 
M2, 
 

 

Vocabulary 
 

Typography, letters, Words, Explore, Range, Ideas, Communication   

 

Start date: 
 
 
Deadline: 

 

Monday 9:15am 
 
Friday 4:00pm 

 

 

Internal 
Verification 

 
A.T. 10/09/07 

 

 
 

GRADING CRITERIA 
 
 

To achieve a PASS grade the 
evidence must show that the 
learner is able to: 

To achieve a merit grade the 
evidence must show that, in 
addition to the pass criteria, the 
learner is able to : 

To achieve a distinction grade the 
evidence must show that, in 
addition to the pass and merit 
criteria, the learner is able to : 

 
P1 
Explore  materials, techniques and 
processes safely. 
 
P2 
Use materials, techniques and 
processes 
 
P3 
Evaluate  the suitability of selected 
materials, techniques and processes 
at relevant stages of the process 
 

 
M1 
Show clear understanding  of the 
characteristics and uses of materials, 
techniques and processes through in-
depth investigation  and producing 
diverse experimental  work 
 
M2 
Carry out purposeful  analysis  and 
evaluation of materials, techniques 
and processes in terms of suitability  
for the intended purpose. 

 
D1 
Perceptively use analysis, evaluation 
and experimental techniques to 
creatively and imaginatively develop 
work that recognises the potential 
and limitations  of materials, 
techniques and processes and shows 
sophistication, fluency , flair  and 
understanding . 
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Appendix 6 
 
Example of the evaluation document on completion of a National Diploma brief.* 
 
 

BTEC NATIONAL DIPLOMA ART & DESIGN – YEAR 1 

�

�(����)*+,�������- � �,�"���

�

Analysing, Refining and Evaluating your Work 
Learning how to criticise your own work is an essen tial skill that you must develop if you are 
to improve as an artist or designer.  Recognising w hat is successful and what may need 
changing will allow you to take this knowledge on t o the next project. In order to develop this 
ability to ‘evaluate’ your work, please answer the following questions. 
 
Identify what activities you have done in this proj ect - what have you learned from them? 
 
�
�
�
�

 
What are you particularly pleased with in your proj ect? What would you say your strengths 
are? 
What have been the most effective ways of learning for you in this project? 
 
�
�
�
�
�
 
Did you meet the targets that you set at the beginn ing of the project? 
 
 
 
 
 
 
How could you have improved your work in this proje ct? With hindsight, what would you have 
done differently if you’d had the chance? 
 
 
 
 
 
 
List any problems that you had.  How did you deal w ith these? 
 
�
�
�
�



���
�

�
What will you aim to do next to improve your work a nd skills?  
 
 
 
 
 
� � � � � � �

.��.�*,����
;�
��
����� �
������
"�� ��������

�������� ��$���� ������

���������� �����.& �
�

�
�	����/////////////////////////0�
�////////////** �

 
 
*Note the boxes provided in the document available to students has much larger boxes to 
accommodate the written responses. 
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Appendix 7 
 
A list of the colleges with progression agreements with Hereford College of Arts (with dates of agreement) 
 

 
 

1. New College, Telford                                             13/12/06   
2. Telford College of Arts and Technology  15/12/06 
3. Evesham College                                                  16/12/06 
�& Malvern Hills College    16/12/06�
5. Worcester 6th Form College                                 03/05/07 
6. Stroud College of Further Education  13/06/07 
7. Royal Forest of Dean    13/06/07  
8. Cirencester College of Further Education 28/06/07 
9. City of Bristol     23/07/07  
10. Hereford Sixth Form College   10/09/07    
11. Ludlow Sixth Form    21/02/08 
12. Newent Community School Sixth Form    15/05/08 
13. Joseph Chamberlain, Birmingham   19/05/08 
14. Stratford Upon Avon College    03/06/08 
15. New College, Swindon x 2        28/10/08 

Progression Agreement Top Up Photog - BA 
Progression Agreement FE – HE excl Photog 

16. Pontypool, Coleg Gwent    13/10/08 
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Appendix 8 
 

Extracts from a job specification for the post of a Youth Media Worker with the Rural Media Company, 
Hereford as advertised nationally during summer 2009. 
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