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	Background to Project

HWSTPA already run a successful contextualised work based Preparation for Teaching in the Life Long sector [PTLLplus] course for 60 teacher/trainers/tutors. These are from a range of training providers including Voluntary and ACL providers.

A new contextualised level 4/5 Diploma to teach in the life long sector [DTLL] course is being developed. To support this learning programme, reduce the drop our rate and ease the transition from vocational learning to Academic learning we would intend to offer mentor training specifically targeted at 20 staff in the work based learning and third sector fields.



	Project Approach

Staff at HWSTPA engaged with staff at Warwick University, Training organisations, teacher/tutors with experience of acting as mentors in work based learning and third sector settings, and students to develop a framework for mentoring students undertaking higher level qualifications commencing with the Teacher Training DTLL at level 5. The main objectives of the project were to 

· Produce criteria required to succeed in the role of mentor, including a person specification, appropriate qualifications and experience.

· Establish the training needs and technical support required to become an effective mentor,

· Implement an accredited  CPD Programme of study for mentors

· Put in place a central mentoring resource for organisations to share.



	Describe the Project from start to finish

The project initially identified the following criteria in recruiting credible mentors:

· Clear job description/person specification for a mentor

· Roles and Responsibilities of a mentor identified

· Mentor qualification/further training workshops

· Structured CPD for mentors

· Standardisation meetings for mentors

· equivalent  occupational vocational qualifications for PTLLS, CTLLS & DTLLS would be required

Following which a gold standard mentoring training package was developed accredited by Warwick University. [see annex 1 for programme]
A group of 12 mentors were recruited and trained The programme was validated by the University of Warwick and carries 10 Credits at NCF 4 or university level one (this is at the level of first year undergraduates and would also fulfil the minimum of 30 hours CPD requirement for The Institute of Learning)

The mentors were assigned to first year DTLL programme students to initially support transition from vocational to academic learning and then throughout the three year diploma programme liaise with students, tutors and institutions to identify support and encourage those at risk of drop out. 

A further 12 mentors have been identified and are scheduled to commence Mentor training during the academic year 2009-2010 



	Lessons Learned

The following learning points were made:

1. It was important at the early stage to establish exactly what was defined as mentoring. There was some misinterpretation between coaching and counselling. Although a full definition of mentoring was not offered, the scope of the mentor was clearly defined in the job role. It was commonly agreed that the role of the mentor is an organic and individual process that may involve some aspects of coaching and some of counselling within clearly defined boundaries.

2. It is commonly accepted that in many organisations mentoring is practised informally with staff such as new members of staff shadowing colleagues or gaining advice about practices from work mates. This project set out to clearly define the expectations of a mentor and mentee to create a standard package that was directly applied to the DTLLS Initial Teacher Training Programme.

3. It was felt that the role of the mentor should not be judgemental and not attached to the formal assessment process of the Teacher Training.  By creating this critical friend approach, the conflicts between assessment and guidance would be avoided. This would strengthen the personal relationship and confidentiality. By virtue, it was also recognised that, where possible, the mentor should avoid being the line manager of the mentee.

4. In work based training, it is unusual to get a vocationally competent mentor with a full teaching qualification like a Certificate in Education. In the early stages of this project, it is expected that there will be a mixture of professionals with competence backgrounds and some with educational backgrounds. As the project becomes self sustaining, the bank of mentors will be selected from those having competed the work based DTLLS and possess vocational competence.

5. It was felt important to standardise the expectations of both the mentor and the mentee. This could only be done by writing clear guidelines and boundaries around the provision of: time allocated to mentoring; amount of face to face contact; clear roles and responsibilities; and protocols around the arbitration of disputes. Prior to any mentoring taking place, it would be important for mentor,



	Recommendations

The DTLL programme to be delivered by FE/HE intuitions supported by HWSTPA mentors.

Once the Trained mentors have gained experience they will be encouraged to become mentoring champions; cascading their skills throughout partner organisations. Qualified DTLLS trainers will be encouraged to become mentors following their successful completion of the course. This will create a sustainable bank of mentors for future DTLLS candidates.

As the mentor training programme is designed to be repeated, the delivery will be reviewed to ensure that it meets the specific needs of those that have gone through the training and amending its content and delivery appropriately.

The Protocols and Codes of Practice will be reviewed on an annual basis by the HWSTPA and its steering group.


	Plan for Dissemination

The Mentoring framework produced as part of this collaborative project a will be shared with work based and voluntary sector organisations across the Herefordshire, Worcestershire area as a model template for teacher/ trainer mentoring to be imbedded within the organisations quality assurance standards, continuous improvement strategy and meeting elements of the requirements of Ofsted inspection criteria. 

The Procedural Framework and Skills Handbooks will be shared with organisations via the Excellence Gateway as a model template for mentoring in Work Based Learning and Third sector. 
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The Mentoring Programme

This programme will be 2 full days followed by 2 half days at a later date and is fully funded. The programme is designed to have 15 hours of delivery and an indicative time of 15 hours of self study

The programme is validated by the University of Warwick and carries 10 Credits at NCF 4 or university level one (this is at the level of first year undergraduates and would also fulfil the minimum of 30 hours CPD requirement for The Institute of Learning)

Methods of delivery will be varied including power point presentations, case studies, role play, skills practice, discussion and use of creative media.
Days one and two provide a solid grounding in the theory, skills and processes of mentoring. The two remaining half days are designed to support trainees in further developing their mentoring skills, setting those skills within a theoretical context, reflecting on and improving their own practice and planning their own further development. The Programme assignments are designed to support this process.

Setting the Context

What is mentoring? 

Mentoring and ITE and CPD requirements in the third sector

Exploring mentoring/coaching 

The power equal relationship

Skills Practice- body language, active listening, reflecting, paraphrasing, helpful questioning, summarising and focussing, eliciting change talk

Advanced Skills – advanced empathy, challenging and immediacy

Triad work and feedback skills

Theories of Mentoring

The Three Stage Model

Self Organised Learning

The Grow Model

Processes of Mentoring- beginnings, middles and endings

Boundaries and contracting

Planning for effective mentoring, recording and issues of data protection

Support with 2 Assignments

Assignment 1 requires you to choose and write about an aspect of theories and processes which underpin Mentoring. (1000 words)

Assignment 2 requires you to undertake the role of Mentor and to record and reflect on this.

